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THE RURAL MYTH 
THERE are those among us who have 
always viewed with concern our rap- 
id transition from a pastoral to a 
modern industrial social State. In Vir- 
ginia, one may safely quote Thomas Jeffer- 
son. The Sage of Monticello spoke for 
those who fear modern industrialism and 
consequent urbanization of the nation in 
these words. "Generally speaking, the pro- 
portion which the aggregate of other classes 
of citizens bears in any State to that of its 
husbandmen is in the proportion of its un- 
sound to its healthy parts and is a good 
enough barometer whereby to measure its 
degree of corruption." 
Again he said: 
"Let our workshops remain in Europe 
—The mobs of the great cities add just so 
much to the support of pure government 
as sores do to the human body. I con- 
sider the class of artificers as panderers 
of vice and the instrument by which the 
liberties of a country are generally over- 
turned." 
Jefferson may be pardoned for his strong 
language, for he spoke at the time that the 
strife between farmers and laborers on the 
one hand, and the landlords and factory 
owners on the other in England was at its 
height, due to the introduction of machines 
and the rapid rise of capitalism. The con- 
dition of the working classes of England 
was the worst in the world's history. The 
poor sections of cities were indeeds dens of 
iniquity and disease. Pauperism was at its 
height. The debate over the machine-fac- 
tory-city social order as against hand labor 
-—home shop—open country social order 
was at fever heat. Jefferson spoke at the 
beginning of the industrial revolution and 
as a Virginia country gentleman. 
The debate was practically abandoned in 
England about 1846 when the com laws 
A paper read before District G meeting of the 
State Teachers Association at Harrisonburg, Oc- 
tober 25, 1924, and reprinted here from School 
Life. 
were repealed and England turned definitely 
from domestic agriculture as the nation's 
food supply to free trade and imported food 
supplies. It proved to be national salvation 
rather than national suicide. 
In the United States the two viewpoints 
relative to a social state have always been 
represented. Essentially, one of our major 
political parties until late years was a party 
insisting upon the dominance of agriculture. 
The other party insisted upon such govern- 
ment as would encourage a more complex 
industrial society. Of recent years this is- 
sue has practically disappeared and the 
common viewpoint of a social state in which 
agriculture plays its role as one of many in- 
dustries to be encouraged has emerged. 
It was this last viewpoint and the realiza- 
tion that agriculture had not received its 
just share of attention that prompted Presi- 
dent Roosevelt to appoint his Country Life 
Commission. The Country Life Commis- 
sion made its investigation and pointed out 
certain problems. It offered no solution. 
Immediately diverse solutions of the prob- 
lems were advanced; among them the "back 
to the farm" and "keep the boy on the 
farm" slogans appeared. These slogans, a 
very narrow interpretation of the country 
life movement and as I shall show actually 
antagonistic to the broader country life 
movement, have been amazingly influential 
upon rural education. 
First, permit me to show by direct quota- 
tion how rural education leaders have 
evolved a policy in rural education based on 
the hypothesis that these slogans afford the 
means of solving the country life problem. 
"Here they early learn to know that 
they are indigenous to the soil; that here 
they must live and die. Give us many 
such schools, and the farm youth is in no 
danger of leaving the farm. 
"Give to rural education an increasing 
agricultural trend and we shall soon be in 
a fair way to solve the rural school prob- 
lems. Let, then, the rural school of today 
face its pupils toward the township and 
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county high schools with their agricultu- 
ral instruction, the eventful aim being to 
prepare them for entrance to the Agricul- 
tural College or immediately for the prac- 
tical tasks of the farm." 
—H. W. Fought. 
"But let us hold our horses long 
enough to inquire as to the real influence 
of the centralized school upon rural chil- 
dren, its power to create rural ideals, to 
build rural inclinations, rural tendencies. 
The centralized school is located in the 
largest town in the neighborhood. The 
children are transported, yes, from the 
country to the town, and their minds are 
transported no less than their bodies! 
Their most impressionable years are spent 
away from the country in absorbing the 
things that will fit them for life in the 
city, that will probably unfit them for 
happiness, culture, and success in the 
country."—Edward Hyatt, former State 
Superintendent of California. 
Innumerable quotations of a similar na- 
ture might be introduced but it is common 
knowledge that there has been until recently 
a remarkable agreement upon the proposi- 
tion that the rural school should see to it 
that the farmer's son become a farmer. 
Responsive to this philosophy, special 
agricultural schools appeared in many 
States about 190B. The system of county 
agricultural high schools in Mississippi, 
Congressional District agricultural high 
schools in Alabama, Georgia, and Arkansas, 
State Schools of Agriculture of Secondary 
Grade in Oklahoma, special schools of agri- 
culture in Wisconsin, and farm life schools 
in North Carolina and Virginia are out- 
standing systems. 
Responsive to this philosophy also, farm- 
ers' bulletins, farm poetry having a charac- 
teristic barnyard rhythm, farm life readers, 
farm arithmetic, became in a large measure 
the materials of instruction in elementary 
rural schools. Pig clubs, calf clubs, can- 
ning clubs, and corn clubs, appeared in prac- 
tically all rural schools as a means of voca- 
tional interest and social integration. In 
many cases these materials were the chief 
materials offered in instruction. Such is 
the situation and such is the philosophy. 
I maintain that the philosophy is vicious 
and founded primarily upon a myth. Vici- 
ous because its realization aggravates the 
problem it seeks to correct. Founded upon 
a myth because it assumes the present de- 
cay of farm life, particularly the intellec- 
tual decay of the farm population. I pre- 
sent a few facts to justify the contention. 
The meaning of the past rural education 
policy if successful. That there is no ap- 
parent danger of national decay through 
modern industrialism is evidenced by the 
facts that present world power of the great 
nations corresponds closely to the percent- 
age of non-agricultural workers in the total 
of occupational workers. In 1914 the per- 
centage of non-agricultural workers in the 
total of occupational workers was: United 
Kingdom, 87.6; United States, 67.5; Ger- 
many, 65.7; France, 57.6; Italy, 41.2. The 
same kind of evidence is afforded in a strik- 
ing way by the history of Japan for the past 
40 years. Forty years ago Japan was es- 
sentially agricultural, a world nonentity and 
faced with recurring famine and enforced 
migration to relieve the pressure of popula- 
tion. Japan turned to modern industrialism 
and within the short period the transforma- 
tion has been a world marvel. Compare 
modem Japan with modern China. Japan 
has become industrialized, China has re- 
mained agricultural. 
That there is no danger of a failure of 
our food supply through the increasing per- 
centage of our population which is non- 
agricultural is evident when it is considered 
that an analysis of the relation of quantity 
of agricultural production from 1870 to 
1920 shows that while population has been 
multiplied by 2.7, production has been mul- 
tiplied by 3-(— When we consider further 
that cold storage and manufacturing pro- 
cesses enable us to utilize a much greater 
proportion of food supplies than formerly 
we are evidently in no danger. It is true 
that higher percentages of our population 
are found in cities at each census period, 
but it is also true that due to increasing use 
of machinery one farmer can feed more 
people from the products of his labor than 
has been the case. It has been estimated 
that only one-fifth of the man labor re- 
quired to produce our principal crops in 
1829 was required to produce the same 
quantity of those crops in 1870. Since 1870 
further enormous saving of man labor on 
the farm has been made by new and im- 
proved machines. 
It seems evident that the situation with 
regard to the relation of farm population 
to total population shows no undue broad- 
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ening of the ratio such as would create a 
danger. A further factor is that if neces- 
sary, due to modern transportation facili- 
ties, we could draw upon undeveloped 
countries, especially in South America, as 
easily as upon domestic agriculture for a 
food supply. 
Those who have raised the bogey of in- 
creasing city population in relation to the 
farm population have advanced another fac- 
tor, however, that is of more interest to the 
educational world. They have maintained 
that in the migration from farm to city the 
most intelligent have migrated and that the 
result is now an inferior farm population. 
Continuation of the condition, they insist, 
will breed a race of morons upon whom we 
must depend for our food supply. If this 
were true, it would be a serious condition 
indeed. Happily it is a myth that has been 
spread by some sincere people, some who 
were primarily interested in cheap food 
and consequent cheap labor and some who 
merely indulged a desire to propagandize 
for its own sake. 
For the first time the Bureau of Educa- 
tion has been able to collect facts which in- 
dicate undoubtedly that the farm stock is 
not now inferior mentally. 
We have collected data on more than 
20,000 high school pupils of the United 
States, representing every State in the 
Union and including more than 12,000 pu- 
pils from farm homes. In addition, we 
have complete data for six States, represen- 
tative of distinct agricultural areas. These 
States are Maine, New Hampshire, North 
Dakota, Montana, Oregon, and South Caro- 
lina. These data show that as a whole 
farm children make better progress through 
high school than non-farm children. Those 
who insist the country is being drained of 
its best when confronted with this fact in 
the past for small communities have hedged 
by pointing out that the farm children were 
more highly selected, that only a small per- 
centage of the total ever reach high school 
and many of these were eliminated so that 
superior progress meant nothing. This 
study, however, the first comprehensive one 
made, secured returns by sex of pupil. It is 
true that farm boys are more highly selected 
but it is also true that farm girls are enrolled 
in higher percentage of their group than for 
either non-farm girls or boys, and it is due 
to the superior progress of farm girls that 
the farm group makes the better progress. 
Here then, we have farm girls least highly 
selected of all groups making the best pro- 
gress through high school. Unless we con- 
cede remarkable superiority of ability for 
farm girls over farm boys we cannot as- 
sume inferiority of the farm group as com- 
pared with the non-farm group and as 
measured by ability to do successfully the 
work of the high school. Intelligence tests 
from a variety of sources show no signifi- 
cant sex differences of mental ability. We 
cannot, therefore, assume superiority of 
farm girls over farm boys. 
Supplementary evidence is now available 
in the Bureau of Education in the form of 
results of intelligence tests given to over 
1,000 high school pupils in such widely sep- 
arated States as Washington, Oklahoma, 
and North Carolina. These tests show that 
where farm children have come up through 
the same school system with the non-farm 
children with whom they are compared no 
significant difference of mental ability as 
measured by group tests exists. 
It seems evident therefore that the calam- 
ity howlers who see a declining farm civili- 
zation, selection of the bright for cities, and 
consequent mental decay of the farm group, 
must abandon their position. The myth is 
exploded. Sentimentalists who have sought 
to improve rural education by raising the 
bogey of decay of the farm stock and have 
advanced a program designed to keep the 
more intelligent on the farm must seek an- 
other leg to stand on. The farm stock is 
still virile and intelligent. It is yet educa- 
ble. We need not fear to offer to farm chil- 
dren an unbiased liberal education and per- 
mit, even encourage, those so minded to 
seek opportunity wherever it beckons, 
whether it be upon the farm or in the pro- 
fessions or trades. 
The program advanced in the past is 
vicious in results to the extent that it is suc- 
cessful. 
In the first place, to hold a higher percent- 
age of the population on the farm means 
increased competition of farmer to farmer 
in a market where production is now in ex- 
cess of domestic consumption. It should be 
evident that the result of such an effort, if 
successful, would intensify the very prob- 
lems it seeks to correct. 
In the second place, it is educational and 
occupational predestination which is un- 
American rather than educational and occu- 
pational guidance which is American. 
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Equality of occupational opportunity is the 
very essence of our American democracy. 
The nation has been peopled largely by emi- 
grants from older world States where free- 
dom of occupational choice is denied in 
varying degrees. The ceaseless shifting of 
our native population from community to 
community, farm to city, and State to State, 
has been prompted largely by the search 
for better occupational opportunity. We 
have no occupational caste. We desire 
none. Our working population is fluid and 
in this we are blessed. Where unusual de- 
mand exists in a particular occupation for 
workers the demand is quickly met by 
transfer of workers from other occupations. 
Where a particular occupation is tempo- 
rarily or permanently depressed the workers 
do not form bread lines or exist on doles. 
They transfer easily to related occupations 
and our productive life goes on. In our 
democracy where whole industries are sud- 
denly stimulated or suddenly depressed 
through national legislation or the invention 
of new machines we can hardly imagine 
how we could exist without this adapta- 
bility of the workers and our traditions 
which encourage the worker to success 
through climbing the occupational ladder. 
To maintain this essential American char- 
acteristic we must not set up educational 
and occupational predestination as a philo- 
sophy. We must hold fast to the opposite 
philosophy of educational and occupational 
guidance. 
Eustace Windes. 
COLLEGES REQUIRE WOMEN STUDENTS 
TO SWIM 
Swimming for women is required in 22 
colleges and universities as a part of the 
students' work in college, according to 
School Life, a publication of the Depart- 
ment of the Interior, Bureau of Education. 
Cornell University, Iowa State Agricul- 
tural College, Rockford College, Syracuse 
University, Cincinnati University, Univer- 
sity of Wisconsin, Wells College, Western 
Reserve, and Wooster College refuse to 
grant a degree to a student who fails to pass 
a fixed swimming requirement, which may 
be ability to swim SO feet, strokes in good 
form, swimming for two years, or swim- 
ming 120 yards and diving. The most fre- 
quent requirement, however, is swimming 
50 yards. 
RELIGION IN OUR SCHOOL 
HISTORIES 
A CONGREGATIONAL MINISTER 
not long since remarked that he was 
engaged in reading the Chronicles of 
America series, those delightful fifty vol- 
umes recently published by the Yale Univer- 
sity press. Said he, "I find them very in- 
teresting, but disappointing, for nowhere is 
there an adequate treatment of the part 
played by religious forces in the making of 
the American nation." What this particular 
minister had discovered regarding this latest 
collection of American histories is true of 
much of the American history which has 
been written. McMaster in eight admirable 
volumes writes the History of the People 
of the United States from the close of the 
revolution to the opening of the civil war, 
but he has practically nothing to tell us re- 
specting religious development during those 
formative years. Rhodes in his fascinating 
seven volumes covers the slavery contro- 
versy and the civil war and reconstruction 
period. Though his task is admirably per- 
formed in the main, yet he likewise fails to 
take anything like adequate account of the 
part played by religious forces, although 
slavery had become by the opening of the 
civil war very largely a moral and religious 
question. If such neglect is characteristic 
of these great American histories, what 
could be expected of the average school 
history text? In an examination of nine of 
the more widely used school texts in Ameri- 
can history I have found this same neglect 
reflected. 
In the colonial period all of the texts ex- 
amined give of necessity some treatment of 
religion. For as everyone knows the re- 
ligious motive in American colonization was 
perhaps the strongest single motive, and 
therefore, in order to explain the founding 
of the New England group of colonies or 
the Quaker group, it was necessary to de- 
vote some space to an explanation of the 
Puritans apd the Quakers, while an under- 
standing of the beginnings of Maryland re- 
quires some mention of the Catholic situa- 
tion. But after such explanation has been 
given the majority of history texts in use 
in the schools make little mention of re- 
ligion. 
CAUSES FOR THE FAILURE 
It is not surprising, however, that school 
texts have failed to give proper attention to 
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this phase of our history. Religious his- 
tory in the United States has long been one 
of the neglected fields, shunned if not 
spurned by the average historical investi- 
gator. So, as a matter of fact, the average 
writer of history texts for the school very 
probably knows little of the religious devel- 
opment of the United States. Then again 
the fear of seriously offending, by some un- 
toward reference, some one or another of 
the several religious groups has deterred 
text book writers from saying much about 
religion, for royalties depend upon the num- 
ber of state and school adoptions. Still 
another reason for the neglect of this phase 
of American history is the feeling on the 
part of many of the text book producers 
that it is comparatively unimportant, and 
therefore deserves little space. 
A few examples taken more or less at 
random from the nine texts examined show 
this neglect. Fite's History of the United 
States, for instance, devotes two pages to a 
discussion of education and religion in the 
colonial period, but he does not so much as 
mention the great awakening which swept 
over New England and the middle colonies 
in the eighteenth century. Certainly this 
great religious movement was as important 
.as any one of the colonial wars in its influ- 
ence upon the life of the people. Its edu- 
cational influence alone was very great, for 
out of it came Brown and Princeton, Rut- 
gers and Dartmouth colleges. The name of 
George Whitfield, for instance, is not men- 
tioned, although his seven tours of America 
and his powerful preaching stirred the col- 
onists as no other single individual of the 
century. Nor does this author mention the 
name of Jonathan Edwards, and yet there 
are many who would say that his is the 
greatest name in colonial history. 
Most of the texts omit entirely the part 
played by the several religious groups in the 
war for independence, while the great west- 
em revival which swept over the new west, 
Kentucky, Tennessee, Ohio, and Indiana, in 
the latter eighteenth and early nineteenth 
centuries fails to receive the most casual 
mention. The part played by the churches 
in the anti-slavery movement and the slav- 
ery schism in the churches is completely ig- 
nored. Hart, New American History, and 
Mace and Bogardus, School History of the 
United States, devote the sum of thirteen 
pages each to the treatment of the religious 
development of America, and these are the 
two of the books examined which give the 
most adequate treatment. MuSsey, on the 
other hand, does not mention the word "re- 
ligion" or "church" in his index, while the 
average space given to the subject in the 
average text is from three to five pages. 
It is possible, of course, for the history 
teacher to supply some of this neglected 
material, but it is the rare history teacher 
indeed who is adequately prepared Jo do 
this. For there is a vast amount of ignor- 
ance, on the part of otherwise well pre- 
pared history teachers regarding matters 
pertaining to religion and the churches. It 
is a rare thing to get an intelligent answer 
from college students when questions having 
to do with the religious history of America 
are asked. People know little of their own' 
church, of its origin, its principal tenets, or 
its type of government. This common ig- 
norance, however, is easily understood in 
the light of the type of history taught in 
our American schools. 
When we come to examine the history 
texts which have been especially prepared 
for use in the Catholic schools, we find con- 
siderable space devoted to the history of 
the Catholic Church in the United States. 
Here we find, as might be expected, fre- 
quently an over-emphasis. McCarthy's His- 
tory of the United States for Catholic 
Schools, for instance, devotes a whole chap- 
ter to the establishment of the Roman Cath- 
olic Church in America and numerous other 
pages are given to a discussion of such sub- 
jects as Catholic missions, Catholic educa- 
tion, and persecution of Catholics. I have 
estimated that at least one-fifth of the vol- 
ume prepared by the Franciscan sisters is 
given over to Catholic matter. This might 
not have been so objectionable if the other 
religious forces in America had not been so 
completely ignored. This latter text after 
the period of the revolution does not men- 
tion a single Protestant body and one ignor- 
ant of the true situation and reading this 
particular history would imagine that the 
United States was a Catholic nation. 
CATHOLIC TEXT BOOKS 
One of the features emphasized in one 
of the Catholic texts is the manner in which 
facts of history are mixed with acts of 
Catholic piety. An example is the descrip- 
tion of the death of Pizarro, where we are 
told that "Just before he died he called upon 
his Redeemer and, tracing with his bloody 
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finger a cross upon the floor, he kissed the 
sacred symbol and expired." Again de- 
scribing the early missionaries we are told, 
"As the missionaries made their way west- 
ward, the worship of Saint Mary marked 
their path till the great Mississippi, the river 
of the immaculate conception, bore them 
down toward those Spanish realms where 
every officer swore to defend the immacu- 
late conception." In regard to the work of 
the friars in the Philippine Islands we are 
given the astonishing information that "the 
record of the friars was a glorious one, and 
to their rule the natives of the islands owed 
their exceptional prosperity." Three pages 
are devoted to a description of the part 
.played by the Catholic Church in the civil 
war, and we are informed that "the Cath- 
olic Church had shed her brilliant light of 
charity through the gloom of war, and at 
the end of the struggle still stood undimin- 
ished in strength and unbroken in unity— 
the pride of her children and the admiration 
of thousands who before the war had looked 
upon her progress with jealous concern." A 
complete page is given to Catholic officers 
in the civil war. In the list is General Rose- 
crans, about whom we are told, "He was an 
outspoken and practical Catholic, and it was 
a common occurrence with him to have the 
sacrifice of the mass offered at his head- 
quarters in the field. Sheridan (another 
Catholic) said of him that a visitor to the 
city of Washington will find no more regu- 
lar attendant at mass in that decidedly 
Catholic city than Rosecrans—gallant 'Old 
Rosey,' the hero and idol of the army of 
the Cumberland." 
I have quoted more or less at length from 
these Catholic history texts to show how 
religious history ought not to be treated in 
school histories. The very evident purpose 
of these texts is to propagate Catholic ideas 
and not to give a true picture of the re- 
ligious development of America. No real 
historian wishes to deny to any group, 
whether it be Catholic or Protestant, just 
credit for its part in the making of the 
nation. The Roman Catholic Church has 
had a large part in the history of the Re- 
public, but so also have the Congregation- 
alists, the Presbyterians, the Baptists, the 
Episcopalians, the Quakers, and the Meth- 
odists. Catholic schools are no doubt an 
important factor in the educational life of 
the land, but that hardly justifies the com- 
plete omission of all mention of the much 
more important public school system. 
Certainly we can have no sympathy what- 
ever with the attempt to prepare special his- 
tory texts for special religious groups. Such 
texts cannot be real histories of the United 
States and, no matter who prepares them, 
they cannot avoid giving biased and parti- 
san views of the history of the nation. On 
the other hand, I am more and more im- 
pressed with the necessity of giving greater 
attention to the religious development of 
the United States in our history text books. 
The great work of the several religious 
groups ought to be honestly set forth in 
school history texts and teachers should be 
adequately trained to give their pupils an 
unbiased and wholesome appreciation of the 
work of the various branches of the Chris- 
tion Church in America.—William W. 
Sweet, in The Christian Century. 
THE GIRL RESERVE MOVE- 
MENT OF THE YOUNG WO- 
MEN'S CHRISTIAN 
ASSOCIATION 
IN VIRGINIA there are eight Girl Re- 
serve organizations. According to the 
1922 figures, the latest available, these 
organizations were as follows : 
Danville, with a membership of 65; 
Lynchburg, 39 members; 
Norfolk, no figures available; 
Newport News, SO members; 
Portsmouth, 350 members; 
Petersburg, 152 members; 
Roanoke, no figures available; 
Richmond, 192 members. 
The Girl Reserve Movement is the name 
of the program for work with younger girls 
carried on by the National Board of the 
Young Women's Christian Associations. 
The National Board is a group of volunteer 
women from all parts of the United States 
elected by the Biennial Convention of the 
Young Women's Christian Associations of 
the United States and acting as the execu- 
tive committee of this convention between 
its sessions. 
The work with younger girls dates back 
sixty years or more, but the name "Girl Re- 
serve" is recent. The Young Women's 
Christian Association began definite work 
with younger girls as early as 1881. The 
girls became very enthusiastic over the work 
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and showed that they were anxious to be 
connected with an international movement 
of this kind. 
In some Associations the younger girls 
were cordially welcomed, while in others 
the older girls did not give them a sincere 
reception. For this reason the Association 
later formed a branch organization for the 
younger girls. 
The following statistics will give an idea 












Realizing that they lacked practical 
knowledge in dealing with young girls, lead- 
ers in the Association at the 1909 confer- 
ence made a complete study of the adoles- 
cent girl. After this there was a real awak- 
ening everywhere and the people became 
more and more interested. The local Asso- 
ciations made requests for secretaries for 
the girl's department and inside of four 
years the membership increased eighty per 
cent- . , , , 
The work with the younger girls devel- 
oped so rapidly that it was the main topic 
brought up at the fourth convention of the 
Young Women's Christian Association held 
in Richmond in 1913. At this time the 
name "Junior Department" was changed to 
"Girl's Department." It was also decided 
that the girls desiring to be members should 
be between the ages of ten and fifteen. Dur- 
ing the time that elapsed between this con- 
vention and the next one in 1915, the num- 
ber of Girl's Work secretaries increased 
from fourteen to fifty-four and the number 
of Associations doing Girl's Work in- 
creased from one hundred and forty-five to 
one hundred and ninety. The age limit was 
also changed, thus including girls from 
twelve to eighteen years. Of course the ex- 
tension of the age limit caused an increase 
in the number of high school girls. 
During 1914 and 1915 the idea of coun- 
cils and week-end conferences for high 
school girls developed and this helped the 
work a great deal. 
The first field girl-work secretary was 
placed in the Pacific Coast Field in 1914. 
There was a gradual growth in the work of 
the local girls all over the country and 
many different club plans were used. Some 
of the National Clubs were formed such as 
Camp Fire Girls, Girl Scouts, and Girl 
Pioneers. There were disadvantages as 
well as advantages to these club plans. The 
greatest disadvantage was the lack of unity 
and standardization, while the main advant- 
age was the great opportunity to learn the 
principles for which the Association stands. 
These principles are Health, Knowledge, 
Service, and Spirit, which are fundamental 
to Girl's Work. 
In 1918 there was a new plan for younger 
girls, which resulted in calling the Girl Re- 
serves the Blue Triangle Girls of the Young 
Women's Christian Association. 
The purpose of this movement was to 
unify all the work for the younger girls 
within the Young Women's Christian Asso- 
ciation. It must be remembered that this is 
not a community movement carried on by 
individual groups. 
There was one field girl secretary in 1914 
and by 1919 there were fourteen. In 1920 
there were seventeen. The number of con- 
ferences increased to about thirty-seven 
during the year 1920. This goes to show 
how the work expanded. 
The girl between the age of twelve and 
fifteen is facing the critical character-build- 
ing years of her life. The years ahead are 
the ones in which new habits may be form- 
ed, to replace old and undesirable ones. 
It is a difficult period not only for the 
girls, but also for their associates. The 
home, school, church, and community as a 
whole through its various agencies, are all 
responsible for seeing that careful guidance 
is given. There is a need for study of the 
different training processes given a girl 
through these different channels. Of course 
the best place for such training is the home, 
but it is not always given there; therefore it 
is necessary that the worker with girls in 
the Young Women's Christian Association 
or any organization should understand the 
fundamental needs of these girls and thus 
be able to plan a program of work which 
will make for successful Christian living. 
The fundamental instincts of self-pre- 
servation, self-expression, or self-perpetua- 
tion give rise to certain relationships of hu- 
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man life which may be termed needs. 
These needs express themselves differently 
according to the individual, but there is in 
every girl the possibility of expressing the 
fullness of her life through recreation, fel- 
lowship, work, and religion. As these forms 
of expression will function differently, it is 
necessary for the advisers to analyze care- 
fully the needs of each group of girls. 
Consider, for instance, the needs of the 
young girl in the city, where over fifty out 
of every hundred people of the United 
States live today. Many of these people 
have lived or have been reared in rural 
communities and later had to make a re- 
adjustment to the living conditions in the 
city. Because city girls' environment and 
associations are so different, it is necessary 
that they be guided and trained in such a 
way that their standards and ideals may not 
be lowered. In this way the city girl may 
learn to choose the proper companions and 
the right kind of recreation and employ- 
ment. 
Too much cannot be said about the need 
of developing character standards for all 
girls wherever they may be. They should 
learn to appreciate and understand the place 
of the church. Through organized class 
work in the church, school, and club activi- 
ties which emphasize character standards, 
she may develop into a Christian citizen. 
It is a mistake to think that because a girl 
lives in a village or in the open country her 
needs are few; they are not. The greatest 
is an opportunity to form character stand- 
ards which will make her a forceful Chris- 
tian. Great work of this kind can be done 
in villages through the Younger Girls 
Movement. 
In the public schools there are a great 
many different kinds of girls—girls with 
every conceivable racial inheritance, differ- 
ences in home training, environment, and 
character. There will be some girls who 
finish school and enter college, some who 
leave before graduation to enter the busi- 
ness world and some who graduate and re- 
main at home. The types vary, but the four 
principal aims are the same—to find ways 
to a full self-expression through recreation, 
work, fellowship, and religion. 
A college girl's need for recreation differs 
to a certain extent from that of a girl in 
business. An adviser can help her build up 
standards for recreation and help her see it 
in its relation to work, fellowship, and re- 
ligion. Everywhere work is an expression 
of life, whether in home, business, or in- 
dustry. Many think of it only in relation to 
business; therefore it is necessary to help 
the girl see its place in the life of a woman. 
Fellowship is a growing consciousness of 
neighborliness to all. It is understanding 
the value of another's friendship and per- 
sonality. Many needs are met through re- 
ligion, for all girls need to see the relation- 
ship of God to their everyday standards of 
living. 
The needs of the girl who is already in 
business or college are more difficult to 
meet. Their interest should be assured be- 
fore they enter into the new phases of life. 
They_ should be encouraged to form a spirit 
of friendliness, have moral recreation, and 
keep up interest in things which will help 
them in every way. 
Take the girls having a foreign back- 
ground. Their needs do not differ in pur- 
pose but in approach and method. It is 
hard for them to change from their cus- 
toms and traditions and become acquainted 
with those of America. They need to find 
a useful place in America and learn the 
new roads to health, education, ambition, 
and life itself. 
Colored girls have been greatly handicap- 
ped on account of lack of schools and other 
educational resources. They have found 
their best and most satisfactory way of self- 
expression through their church life. Their 
greatest need is encouragement and Chris- 
tian leadership. 
We should not for any reason neglect the 
needs of the American Indian girls. They 
need to find friends, understand the teach- 
ings of Christianity. We should help them 
to create a spirit of friendliness, to stand 
for the highest ideals, to develop Christian 
character, and to prepare for future Chris- 
tian service. 
"The object of the Girl Reserve Move- 
ment, in direct accordance with the purpose 
of the Y. W. C. A., is to make a contribu- 
tion to those elements in the life of a girl 
which set free the ideals and convictions 
that help a girl to live as a Christian of her 
age should live, and aid her to put into 
practice in her community her standards of 
Christian living. It endeavors to help a 
girl grow through normal, natural activities 
into those habits, insights, and ideals which 
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will make her a responsible, eager woman, 
capable and ready to develop and share_ in 
those group expressions which are making 
effective the purpose of God in the world." 
Any girl wishing to become a member 
must pledge herself to accept the slogan, 
purpose, and code of the organization. The 
slogan is "To face life squarely"; the pur- 
pose, "To find and give the best"; the code, 
"As a Girl Reserve I will be 
Gracious in manner, 
Impartial in judgment, 
Ready for service, 
Loyal to Friends, 
Reaching toward the best, 
Earnest in purpose. 
Seeing the beautiful, 
Eager for knowledge, 
Reverent to God, 
Victorious over self, 
Ever dependable, 
Sincere at all times. 
"I will do my best to honor God, my 
country, and my community, to help other 
girls, and to be in all ways a loyal, true 
member of the Girl Reserves." 
They are not only requireii to be able to 
say the code, but also to know and thor- 
oughly understand its meaning. Every girl 
who becomes a Girl Reserve accepts as a 
part of her everyday living, the standards 
of courtesy, fair play, and willingness to 
help. She is not only loyal to one friend 
but to all, and is always willing to help 
whenever needed. 
"To face squarely the daily tests which 
come at home, in school, at work, at play; 
to be a friend to all, and strive to show 
Christ's love in every little deed; to give the 
best of self in service to God and in fellow- 
ship with girls everywhere, are golden 
threads woven through the fabric out of 
which a Girl Reserve fashions her thoughts 
and actions." 
The insignia is the Blue Triangle with the 
letters G. R. placed within, which is well 
known throughout the world today. By 
wearing it here in America a girl proves 
that she is sharing the responsibility of 
girls throughout the world to find the "life 
abundant" and help bring about the King- 
dom of Friendly Citizens. The three sides 
symbolize the three cardinal principles of 
Health, Knowledge, and Spirit. 
The arm bands for grade school girls are 
made of white cloth and have a Copenhagen 
blue triangle embroidered on them. High 
school girls use an arm band of blue felt 
with a tan triangle; younger ones in busi- 
ness and industry, the blue triangle em- 
broidered on a white middy. 
The official uniform is a white middy 
blouse worn with either a blue or white 
skirt, a tie of Copenhagen blue silk, with an 
embroidered Girl Reserve triangle on one 
end of it, and a white duck hat. 
The Girl Reserve Movement includes five 
programs designed to reach groups of 
adolescent girls including those in school 
and those elsewhere. The five groups are 
grade school, Junior high school, high 
school, business college, and girls engaged 
in business. The programs can be used in 
any district, county, or town where there is 
a Young Women's Christian Association or 
where work is carried on under direction of 
headquarters. It must be a district Young 
Women's Christian Association plan. It is 
really best not to have any fees or standard 
regulations. 
There are slight differences in the insignia 
to distinguish between the different groups 
included in the Girl Reserve Movement. 
After a girl is initiated, if she wishes, she 
may work for special honors entered under 
the four kinds of activities of the Girl Re- 
serves—Health, Knowledge, Service, and 
Spirit, and receive the special insignia to be 
placed upon her arm band. The ring is 
earned by winning two hundred and sixty 
points taken from the honor list which has 
been approved by the field secretary for 
Younger Girl's Work. The Girl Reserve 
ring is the highest honor which may be 
awarded to any Girl Reserve. It stands 
for the finest ideals of the movement and 
should mean real achievement to the girl 
who wins it. The blue triangle on the ring 
is a symbol of the highest living toward 
which a Girl Reserve should work, realizing 
the three ideals of a perfect body, a keen 
mind, and a Christian spirit. 
The Girl Reserve work in a community 
should be unified as much as possible, and a 
sense of real fellowship created. 
The success of an organization of girls as 
well as any other organization depends a 
great deal upon a foundation of organiza- 
tion, whether formal or informal. The ob- 
ject of each form is the same; the develop- 
ment of individual initiative through self- 
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government and the creating of group con- 
sciousness through various activities. 
The method of dealing with groups of 
girls depends entirely upon the personnel of 
the group and also the personality of the 
leader. Study the group carefully and gain 
their interests. 
The organization of the various groups 
differs to a certain extent, but the main 
principles should be practically the same. 
The officers are elected by the members of 
the club to serve one year, the elections tak- 
ing place in the spring. The officers are 
president, vice-president, secretary, and 
treasurer. The necessary committees are 
Membership, Program, Social, and Service. 
Other committees may be added if neces- 
sary at any time. The constitution should 
be drawn up and also the club named—a 
name of some significance, but it should not 
be in Greek letters. 
Every Girl Reserve Club should have a 
purpose and it should be a growing one, re- 
written every year if possible to show a 
growth toward the principles of the work, a 
Christian fellowship, loyalty to Jesus Christ 
and His principles for everyday living. 
The purpose of the John Marshall High 
School Club of Girl Reserves, of Richmond, 
Virginia, is: 
"To create a spirit of friendliness 
throughout the school, to stand for the high- 
est ideals, to bring students to a personal 
relationship to Jesus Christ as Savior and 
Friend, to develop Christian character and 
to prepare for future Christian service." 
Every club should strive to make its pro- 
grams and activities as interesting and edu- 
cational as possible. The main purpose of 
the programs and activities is the bringing 
of the girl to her full development. In the 
development of Christian Womanhood there 
are four fundamental expressions of life— 
Work, Recreation, Fellowship, and Relig- 
ion. All of these with their Christian inter- 
pretation help develop one's personality. 
The programs may be planned for a year, 
thus trying to meet the needs and desires of 
the group. There must be variety in order 
to keep every one's interest, and this may 
easily be obtained by having plays, talks by 
outside speakers, programs featuring health, 
music, style shows, movies, and various 
other things. Information, like everything 
else, must be presented in a visual, active 
way. 
The Young Women's Christian Associa- 
tion in its Girl Reserve Movement wishes 
to develop the interests of the girl so that 
she may grow healthfully as a Christian 
girl of her age might be expected to grow. 
In order to develop the religious life of 
the girl, one must understand the whole 
girl, because character depends upon the 
working together of all factors which go to 
make up the girl. The normal development 
of a girl involves the physical, mental, so- 
cial, and spiritual characteristics as inter- 
dependent factors. The girl is a whole and 
should therefore be trained as a whole. 
The process of a girl's growth is greatly 
advanced by three elements—opportunity to 
worship, ways to understand God and men, 
and an opportunity to show her conscious- 
ness of God. 
"Religion involves life—all of life and re- 
ligious education is the training of the whole 
life all of the time in the way of comrade- 
ship with God, who is the Father of a 
World." 
The Girl Reserves enter into many va- 
rious kinds of activities in which they are 
trained in such a way as to help them de- 
velop a Christian personality. These activi- 
ties are many in number, but naming a few 
will give an idea of the various ways the 
girls get their wonderful training—Health 
Education, Recreation, Dramatics, Hand- 
craft, Nature Lore, and others. 
The camping trip is an activity that every 
girl should enter into. Here they learn to 
appreciate the real beauty of nature and 
the joy of living outdoors. They also learn 
tolerance and co-operation, and form 
friends outside their usual crowd. Camp is 
a place where girls learn to practice the 
principles of idealistic living, and how to be 
"fair and square" to every one. 
The Conferences which some girls at- 
tend are very helpful. They aim to bring 
girls into a more personal relationship with 
each other in community life and to give 
them knowledge of the ways of girls in 
other lands. 
The training which a girl receives as a 
Girl Reserve is really wonderful. One of 
the main things is service. Girls are trained 
to understand the meaning of service and to 
find a practical application for it. 
The leadership of the Girl Reserve Move- 
ment is a position of great importance and 
responsibility. One must be well qualified 
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for this work and must remember that there 
are certain qualities which she seeks to de- 
velop in girls. 
The leader or adviser belongs to the en- 
tire group and not to a few girls only. She 
must work with each and every one. It is 
always a pleasure for her to watch a girl 
grow physically, mentally, socially, and 
spiritually, and to know that she has helped 
her. It must be remembered that the di- 
rection of a girl's life God-ward is the aim 
of all true leadership. 
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THE WM. R. McKENNEY 
FREE LIBRARY, PET- 
ERSBURG, VA. 
IF THIS were an audience composed of 
those outside our Southern States, it 
would seem desirable to launch first into 
careful explanation of the conditions re- 
sponsible for the fact that a city of 33,000 
has only just now established a public li- 
brary (for we are not willing to accept the 
explanation they usually find of them- 
selves), but to an audience of Virginia li- 
brarians who so well understand the situa- 
tion, it will not be necessary to go into the 
"whys and wherefores" of the tardy move- 
ment toward a public library in Petersburg. 
But I should mention, in the beginning, I 
think, that the movement, just now brought 
to fruition, is not a new one. 
Some years ago, when the opportunity 
came for a Carnegie building, and later, 
when a woman of philanthropy offered to 
build a memorial library contingent upon 
city support, there were strong gestures to- 
A paper read before the annual meeting of the 
Virginia Library Association, in session at the 
Jefferson Hotel, Richmond, November 25, 1924. 
ward the establishment of a free public li- 
brary in Petersburg—but these failed be- 
cause of the snags (to use library termi- 
nology) of the negro question, lack of city 
funds, and the inability of some in author- 
ity to absorb the idea of the democratic 
necessity of public library service. But 
with the coming of the city manager form 
of local government in 1920, followed big- 
ger and broader ideas of the functions and 
responsibilities of city government, and 
when Mrs. Clara J. McKenney proposed to 
the city the gift of a suitable building for 
use as a public library, it was not so difficult 
to get the consent of the city fathers to 
guarantee support of the institution. This 
gift was accepted in the autumn of 1923, 
and the deed to the building was given over 
to the city of Petersburg on January 1, 
1924. The deed of transfer carried these 
definite stipulations: first, that the city 
should appropriate at least $10,000 fpr the 
remodeling, equipment, and preparation of 
the building for library use; second, that 
the city appropriate not less than $7,500 an- 
nually for maintenance of the library; 
third, that the first floor (or rather, base- 
ment) be equipped and used for a library 
branch for negroes; and fourth, that the li- 
brary be known as the Wm. R. McKenney 
Free Library. 
Gn April 15, the appointed librarian re- 
ported for duty, and the work of effecting 
an organization began. To you who so well 
understand the numerous problems of li- 
brary administration, it will not be neces- 
sary to detail the many difficulties of adapt- 
ing for library purposes a building not 
originally designed for library use; of 
equipping it with library furniture and fix- 
tures and installing them. The building, 
which is a dignified dwelling of brown stuc- 
co of excellent construction containing ten 
large rooms, two large halls, three smaller 
rooms, and a semi-basement covering an en- 
tire floor, lends itself to library use much 
more easily than most dwellings, yet it pre- 
sented its problems—all of which are not 
satisfactorily solved yet, I regret to say. 
We did succeed, however, in establishing 
the following divisions or units: an adult 
reading room of fair enough proportions, 
shelving capacity for 4,000 volumes; a ref- 
erence room large enough for ten years' 
growth; a children's room, which, judging 
from present indications, we will outgrow 
in two years; a delivery hall, where books 
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are charged and returned; two stack rooms 
of 6,500 volume capacity; a history and 
genealogy room (which you may agree is 
necessary in our Virginia, where many are 
"head-hunters," as one of our staff terms 
the genealogists) ; a club assembly room, 
seating about fifty people; a museum room 
—yet to be furnished; an office of small 
proportions, two catalog work rooms, and a 
storage for supplies; and last, but not least, 
we have an attractive summer reading 
room. A large back porch, originally en- 
closed by stationary blinds, which not only 
darkened the main reading room but made 
it useless as it was, was converted by means 
of screens and large casement windows and 
the arrangement of stairs, into a bright 
cheery reading nook, accessible to the main 
reading room by door-windows. This is 
fitted up with comfortable reed arm-chairs, 
rockers, tables, and ferns. The basement 
also has been made ready for the negro li- 
brary—the opening of which is deferred 
until the main library is on a sounder foot- 
ing. 
As to books—of course, the real heart of 
a library—perhaps our new library had a 
situation unusual enough for a new institu- 
tion, to justify my including an explanation 
of the situation. Many years ago—seventy, 
to be exact— the Mechanics Association 
(which was an organization of local archi- 
tects, civil engineers, and others whose vo- 
cations broadly come under the term tech- 
nical) had established a library for use of 
their members and families, and this had 
grown to about 8,000 or 9,000 volumes. On 
the breaking up of the organization in 1920 
or 1921, the books were given into the keep- 
ing of the Petersburg High School, and 
when it was known that the city would es- 
tablish a library, the Board of Education 
agreed to turn over the collection to the 
city, together with fixtures consisting of ex- 
cellent steel stacks and steel roller-shelving 
for bound newspapers. This collection of 
books was not catalogued nor even listed in 
any fashion. It was impossible to go ahead 
with book-ordering with any degree of sat- 
isfaction as to possible duplication, until this 
Mechanics Library was moved and cata- 
logued or at least gone over carefully to de- 
termine the range of material included. 
This did not hinder, however, from going 
ahead with orders for representative books 
published since 1920—except as we were 
hindered by the multiplicity of duties con- 
nected with the moving of the 9,000 books 
and fixtures, the appointment of assistants, 
and classifying and cataloging of these vol- 
umes. We were faced, too, with the neces- 
sity of spending $3,000 on books before 
July 1 (end of fiscal year), or have it go 
back to the Treasury—lost forever to the li- 
brary, bcause of the city law prohibiting any 
funds being carried over to the following 
year. We were reminded forcibly of that 
Latin phrase which m my teaching years 1 
had difficulty in getting Young America to 
parse "Omnia agenda erant uno tempore"— 
everything had to be done at once. Caesar 
and the humble librarian had at least one 
thing in common. I am going to confide in 
you here—none of that money reverted to 
the Treasury although at least one person 
burned the midnight oil often working over 
book-orders, because the day was too full 
of a "number of things" to permit of that 
particular work then. 
But I promised to make a long story 
short—so, let me hasten. On August 6th 
we were able to open the library doors for 
public service—not because we were abso- 
lutely ready, but because for special local 
reasons we were pressed to do so. We had 
3,600 books on the shelves, fully catalogued, 
with about 5,000 more in the building, not 
catalogued but available for reference. We 
were also able to announce two most gen- 
erous gifts to the library that promised 
much for the immediate future. Mrs. Gil- 
bert, of Harrisburg, Pa., but a native of 
Petersburg, agreed to give $1,000 annually 
for the next five years for the purchase of 
adult books; and Mrs. George Cameron, Sr., 
of our city, agreed to give the same amount 
in the same divisions for the purchase of 
books for children. The selection of the 
books was left to the librarian. 
At first, only afternoon service was at- 
tempted because of the tremendous amount 
of cataloguing still to be done. On Octo- 
ber 1st, however, hours were extended, so 
that the library is open continuously from 
10 a. m. to 9 p. m. The use of the library 
by the citizens of Petersburg has grown 
rapidly. Our borrowers now number over 
1600; the average number of books circu- 
lated daily is 200, although the usual num- 
ber is between 225 and 260, the total circu- 
lation for October being 4331. November 
will reach a much higher figure. This is 
without any advertising on our part, for we 
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have purposely delayed advertising until our 
collection has grown somewhat. 
I shouldn't like to end this story without 
enumerating some of the things which we 
have which seem a little unusual for a new 
library. In the collection of books inherited 
from the Mechanics Library we have a very 
good collection of Virginiana—at least a 
good beginning, with some few volumes 
which are not obtainable now at any price, 
a file of bound newspapers among which 
are: 
Richmond Times Dispatch 1870-1911 
Petersburg Index Appeal 1868-1913 
Richmond Enquirer 1801 for several 
years 
National Intelligencer 1850-1870 
and miscellaneous dates of Aurora (Phil- 
adelphia), Richmond Whig (1850), etc., 
etc. The file of bound magazines numbers 
about 3,000, among which should be noted: 
Atlantic Monthly, 1880 to date 
Fortnightly Review, 1882-1900 
Harper's, complete to 1911 
Living Age, since 1874 
North American Review, since 1876 
ScribneVs, from the beginning 
Southern Literary Messenger, v. 1—1858, 
and the old Scot's Magazine, 1764 to 1813 
There is one point as to the administra- 
tion in which you may be interested. I am 
aware of the fact that there are several 
other Virginia cities operating under city 
manager plan, but I understand that in sev- 
eral cases library boards have been retained 
from the former city system. The city man- 
ager of Petersburg, when the library pro- 
ject was decided upon, concluded that he 
would operate the library as other city de- 
partments are operated—that is, without 
any board or committee or what not. Un- 
der this arrangement, the librarian has the 
standing of a head of a city department and 
works directly under the city manager—is 
responsible only to him. The details of the 
administration are entirely within the li- 
brarian's hands and only in the matter of 
decision as to important general policies 
does the city manager expect to be consult- 
ed. The appointment of assistants is left to 
the judgment of the librarian, the appoint- 
ments, of course, being confirmed by the 
city manager. There is room for argument 
as to the usefulness of a board, and we can 
foresee occasions when a library commis- 
sion would make things easier for the li- 
brarian—a board is convenient both as a 
buffer between librarian and the public and 
as an agency for promoting general finan- 
cial welfare of the library. We shouldn't 
attempt to discuss that in detail now. We 
are happy to report, however, that so far 
this "beardless" plan is working beautifully 
in Petersburg. We might not be able to so 
report, if it were not that our city manager 
is a gentleman of unusual breadth of vision 
and of large common sense. The matter of 
opening has been greatly expedited, I am 
sure, by having no board, and, so far as we 
know, our people do not feel that they need 
to be represented by a board. 
Fortunately we haven't the idea that one 
of our patrons recently voiced in this re- 
mark; "Now that your building is all fin- 
ished, your books are catalogued and on the 
shelves, there really isn't enough for you to 
do every day, is there?" We feel that all 
the things that have been done so far are 
only preliminaries, and we know that we 
have made only a very, very small begin- 
ning—our greatest work is ahead of us. 
To build up a book collection of wide 
enough range and make it so accessible that 
we will be able to convince our people that 
the library is a very important and definite 
part of public education (and that is no 
small task where the prevailing idea of a 
public library is that it is a distributing 
station for light fiction) ; to make the insti- 
tution count in a business sense; to extend 
its service to sections of the population 
where it is badly needed; to make the li- 
brary a socialized institution in every sense 
of the word—these are the aims that we all 
share. The field is before us in Petersburg 
and we rejoice in the opportunity therein. 
Theresa D. Hodges. 
SAFETY INSTRUCTION REDUCES 
NUMBER OF ACCIDENTS 
Thirty-six fewer persons were killed by 
vehicles in the New York City during the 
first eight months of 1924 than for the same 
period in 1923. This is attributed to safety 
instruction in the schools. Essays, debates, 
singing safety songs, drawing posters, and 
the composition of safety slogans constitute 
some of the safety activities in the public 
schools. A safety banner will be awarded 
to the winning school in each district for 
the best safety work performed during the 
school year ending in June, 1925. 
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THE VALUE OF A PUBLIC 
LIBRARY TO A COM- 
MUNITY 
THE value of a public library to a com- 
munity is so evident that discussion 
of the matter almost approaches the 
humorous. In Harrisonburg we learn this 
value in what is perhaps the most forcible 
of all ways; we learn it by experience, the 
experience of doing without. 
Scarcely a day passes in the work of our 
city schools which might not be helped by 
the resources of a public library. And cer- 
tainly our first thought, in considering the 
value of a library to a community, turns to 
its young people. In New York City more 
than one third of its seven million library 
books circulate among children. Books of 
reference, history, biography, music, fiction, 
all are needed to assist students in their 
search for higher education. This is a day 
of parallel work in schools. In our local 
high school, for example, the English course 
requires the reading of two books every 
month. The present school library has be- 
come inadequate to the increased number of 
pupils. What is needed is a public library 
affording more books. In a recent essay 
contest, because of little material at hand, 
it was necessary to send to the public li- 
braries of Washington and Richmond for 
books to furnish information needed. 
Then there is the teacher's side of the 
question. If a pupil's progress is but the re- 
flection of a teacher's work, the lack of a 
public library is a handicap from this stand- 
point. For no teacher can do his or her 
best without proper facilities. Without suit- 
able books of reference for pupils, an in- 
structor is surely at a loss. 
Furthermore, a teacher likes the helpful- 
ness of books on his own account. Many 
personal school questions may be answered 
or problems solved if there are books avail- 
able. 
Nor is the value of a public library con- 
fined to school days. In many instances the 
library takes up the task of training where 
schools leave off. The New York libraries, 
for example, have children's reading rooms 
and story hours where often only some ex- 
citing bits of a story are related. The 
story-teller stops short with these words, 
"And the rest of the story may be found in 
the books on the library shelves." In this 
way the children become interested, and 
want to read books that otherwise would 
appeal to them only as "dry reading." Fif- 
teen hundred children have been known to 
apply for books at one time, at one place. 
Andrew Carnegie knew how to appreci- 
ate the value of public libraries. In his 
younger days, when struggling upward, Mr. 
Carnegie devoured all the books he could 
find. When wealth came, he did not forget 
this lack of his youth. He determined, so 
far as he was able, to prevent other boys 
from suffering the same unsatisfied hunger 
for knowledge. And so he became a 
"builder of libraries." His shrewdness and 
keen-mindedness saw opportunities in this 
branch of public service not equaled by any 
other. 
A public library in a community has a 
business value. In considering our sister 
city, Winchester, do we not speak of its 
library as one of its assets ? Are not home- 
seekers attracted by its combined educa- 
tional advantages of library and splendid 
schools? Also, to libraries the public often 
turns for information on social and indus- 
trial questions. 
Last but not least, the recreation advan- 
tages of a public library are unlimited. 
Owen Meredith has jocosely said, "We can 
live without books," but surely it would be 
a sad sort of living. No matter what the 
environment, with plenty of books avail- 
able, the poorest person may live in a land 
of dreams. How often we hear the re- 
mark, "I can rest better by reading than in 
any other way." 
"No opiate like a book that charms 
By its deep spell the mind's alarms." 
One of the leading physicians of the 
country, who specializes on diseases of the 
mind, tells us that "It is almost impossible 
to estimate the therapeutic value of reading" 
and that "we must consider it in this light as 
well as in its relation to occupational and 
recreational work." 
A community library encourages the 
reading of the best books by older readers; 
it teaches the children, through its close, 
sympathetic touch with the schools, to turn 
towards the real things of life, by directing 
and encouraging their reading in the right 
direction; it encourages a community spirit, 
as usually the library is a community cen- 
ter; it fosters civic pride; it helps, by its 
circulating features, to keep boys and "girls 
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on the farm; it exerts a far-reaching influ- 
ence for betterment that cannot be put into 
words. 
In the future, every community will feel 
it as necessary to have its public library as 
to have its public schools. 
Our community should have a public li- 
brary. 
Janet Houck. 
THE EDUCATIONAL SER- 
VICE OF THE PUB- 
LIC LIBRARY 
Ignorance is the menace of civilization. 
If America continues to grow, the minds of 
her people must grow. The schools alone 
cannot satisfy this need for continuing the 
intellectual growth of American citizens. 
In America today, 85 per cent of the boys 
and girls are in school until the age of 14 
years. After that, but one in five continues 
school until the age of 18. Then what hap- 
pens? A scanty few go on to college or 
university and the others do not. Is this the 
end of their education then? Must their 
mental growth cease when the school doors 
close behind them ? 
There must be some way out. Some way 
to continue the educational growth of 
American citizens. And there is a way. 
That way is the public library. It is Ameri- 
ca's continuation of school. It is the most 
democratic of American educational insti- 
tutions. It is free to every person—color 
or race, nationality or creed make no differ- 
ence. It is free to every person who wishes 
to read, and who is willing to read. If the 
schools will only teach the reading habit, the 
library will educate the world, for the pub- 
lic library of America is free to every new 
idea, free to every fresh point of view; 
nothing is barred because it is new or radi- 
cal or different. The public library is free 
from party politics; it is free from religious 
intolerance and prejudice. The public li- 
brary provides information on all sides of 
every important question—so far as its 
funds will allow. 
The citizen has his duty toward the li- 
brary. First of all he should encourage 
larger appropriations of funds. Too many 
people are being turned away because there 
are not enough copies of certain books to 
supply the demand, or not enough money to 
buy all the books that should be on the 
shelves. More than half the people of the 
United States do not have library facilities 
of any kind. The educational facilities of 
the library have not been recognized as they 
should be; with that recognition will come 
greater service. 
Democratic as the library is, its service 
should be greatly extended. The librarians 
should be prepared to give more service, 
more encouragement and sympathy to their 
patrons, whether to help the half literate 
foreigner or the scholar. The public should 
be made to see that the library is a continua- 
tion school. While the library is useful and 
helpful, it has still not reached its maximum 
of helpfulness or usefulness and it cannot 
do so until the people themselves realize 
what it has to give them. 
William Allen White. 
FUNDAMENTAL REFORMS 
IN THE ELEMENTARY 
SCHOOL COURSE 
OF STUDY 
DO WE need reforms in our elemen- 
tary school course of study? 
Probably the presentation of a few 
facts may point to the truth that reforms 
are needed. 
First, the world has made rapid strides 
and civilization, in its progressive mastery 
of varied energies, includes education, and 
education includes the course of study. 
Second, there exists an appalling amount 
of injustice, error, stupidity, and misery. 
The schools know this, and the machinery 
of education should constantly be directed 
against these insidious foes. 
Practices which once may have proved 
adequate have become obsolete and ineffect- 
ive. Even the founders of our Republic 
were influenced by the ideas of John Locke, 
among which was the tabula rasa theory, 
namely, that the mind is a tablet on which 
could be inscribed anything that one wished 
to write. Consequently all men are equal. 
No individual differences, here; none of the 
facts and principles of modern science; no 
biologists in these deliberations. And ever 
since then, because of our democratic no- 
tions of equality we have been trying to 
hitch some very ordinary wagons to stars 
of the first magnitude. One of the curses 
317 THE VIRGINIA TEACHER [Vol. S, NO. 12 
young boys and girls at the age of about 
fourteen, when we turn them out on the 
world, that anything may be had for the 
asking. We have had their tonsils and ade- 
noids removed or carefully looked after and 
their intellects have been carefully trained. 
Why should they not succeed? But it is 
odd. They are not long remaining efficient 
in the home, the shop, and the office. It is 
odd, indeed. Have we not told them not to 
worry about things, to control their tempers, 
always to be cheerful and to smile in spite 
of everything, to be brave and courageous 
and to believe in success and to keep them- 
selves pure? Having failed after all this 
has been done for them must mean that we 
were deceived and that they were no good 
to begin with. There was something in- 
herently weak in them. It is a strange way 
that the world has of locking doors against 
people. But we should be careful in schools 
how we promise open doors. 
The acquisition of facts early became the 
prime object of the schools. Since all 
knowledge was within the grasp of all men, 
the attainment of knowledge was the acme 
of school achievement. Textbook teach- 
ing, formal discipline, and other such prac- 
tices prevaded. Military or repressive dis- 
cipline early became the handmaiden to the 
course of study. "Cramming" was the prin- 
cipal manner used in devouring the facts 
presented in the course of study. Memory 
was the best faculty one could possess. 
Popular approval was given to the mas- 
tery of textbooks. This was the acme of 
attainment for the adult and hence desirable 
for the child. Long hours of grammatical 
analysis, persistent arithmetical drills, tortu- 
ous spelling lessons—all these are effective 
to endow the learner with accuracy, which 
faculty will be useful to him in other lines 
of mental activity, and especially in his fu- 
ture life as a citizen. 
Under such circumstances it was the 
fashion for young people, fresh from col- 
lege, to go about enthusiastically broadcast- 
ing whatever knowledge they possessed. 
Such zeal placed many burdens upon the 
schools and fostered the wide distribution 
of comparatively useless knowledge—ency- 
clopedic information. This became rooted 
in the course of study. Has it yet been 
stamped out? Meanwhile, the sciences and 
arts were developing apace. The great 
truths thus uncovered were not given a 
place in curricula except in isolated cases. 
Somehow there was skepticism of the great 
truths of science and of the uplift to be had 
from literature and history. As the school 
term grew longer and more money became 
available for the schools, there was added to 
the course of study more and more of the 
same things in vogue—more reading, more 
writing, more arithmetic, especially arithme- 
tic. Arithmetic, the mind trainer, grew into 
a giant. It grew too large for the elemen- 
tary schools and was added to the high 
school as "review of arithmetic." Some- 
how, children didn't seem to know enough 
about it when they reached the high school. 
Nor did they seem to know enough about 
the conventions of language, grammar, and 
spelling. Strange, too, when so much care 
had been expended upon all of these things. 
But we need not look further at this pic- 
ture. We are face to face with inherited 
conditions. It may be well at once to pre- 
sent the indictment against the curriculum : 
(1) It is over-crowded; (2) there is little 
correlation of subject matter; (3) exag- 
gerated attention is given to unessential and 
impractical topics; (4) many topics pre- 
sented have no legitimate place in any cur- 
riculum; (5) pupils are overworked; (d'l 
the course of study is inflexible; (7) indi- 
vidual tastes and capacities are not rightly 
considered; (8) promotions are based up- 
on unsound principles. 
What are we to say in answer ? What do 
we need to improve most ? On what funda- 
mentals should we expend our energies ? If 
I could answer these questions in one state- 
ment, I would frame my answer something 
like this: The course of study should be 
concerned with inculcating in pupils right 
attitudes, wholesome appreciations, desira- 
ble habits, and fruitful knowledge. In oth- 
er words, we should organize the course of 
study for the purpose of providing our pu- 
pils with such knowledge, attitudes, and ap- 
preciations as will best serve in their occu- 
pational life, their civic life, their domestic 
life, and their avocational life. 
This statement takes on added effect 
when we attempt to state the chief purposes 
of elementary school education. Besides 
promoting and strengthening one's physical 
health, we are told, it has for its chief aims 
the opening of the mind to the entire world 
in its elements, the development of interests 
in the world and its activities and the fos- 
tering of desirable habits of mind and body. 
Its mission is preparedness. It aims not at 
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knowledge itself but at supplying the tools 
of the mind and at inculcating attitudes, and 
habits, and appreciations that will enable 
the individual later to pursue knowledge 
and industry. 
What, then, is left for the secondary 
schools ? Theirs is the task to "promote the 
discovery and development of each pupil s 
dominant interests and capacities; to render 
these subservient to life's serious purposes 
and also to the possibility of participation 
in the refined pleasures of life . . The 
serious purposes of life are first, self-sup- 
port, or, when this is unnecessary, some 
worthy form of service; second, intelligent, 
active participation in human affairs. . . 
The refined pleasures of life are found in 
the ability to participate with intelligence 
and appreciation in the intellectual and es- 
thetic interests of cultivated men." 
To confuse the purposes of elementary 
schools with the aims of secondary schools 
is to place us in a false position for further 
inquiry. The sum total of the material of 
both elementary and secondary curricula 
should be of such a nature that one can se- 
cure therefrom a body of knowledge and 
habits and interests that prepare one to per- 
form well the work of citizen, parent, 
friend, and human being. 
Virginia may produce another great gen- 
eral in some future war. She may develop 
a statesman of such transcendent ability 
that he will overcome the practical handi- 
cap of Southern birth and become a presi- 
dent to rank with the most distinguished. 
But Virginia's greatest hope—in fact, the 
country's greatest hope—lies in the educa- 
tion of able youths to achievement in science 
or in letters. A single great scientist by his 
discoveries may offset all the losses of a 
war or may make it possible for a nation to 
recover from the economic ruin a protract- 
ed struggle entails. Matthew Fontaine 
Maury brought almost as much wealth to 
the world by his studies of ocean currents 
as America wasted in the War Between the 
States; by charting the ocean currents, the 
safety of the world's shipping has been en- 
ormously increased; by the establishment of 
weather bureaus, the world has been made 
happier. Walter Reed's investigations of 
yellow fever opened the way for the suc- 
cessful construction of the Panama Canal, 
with all that means to future industry. Dr. 
John Gorrie's invention of the manufacture 
of artificial ice has probably saved more 
lives than have been lost in all wars in a 
hundred years. To take a case still more 
dramatic, Emil von Behring's discovery of 
diphtheria antitoxin will mean the saving of 
life in a hundred years of as many lives as 
were lost in the World War. Science, the 
fruit of education, works with religion to 
ameliorate the condition of mankind. All 
else is futile and carries the human race 
scarcely a span beyond the earliest condi- 
tion of man. To stimulate the lads who 
will be scientists of tomorrow is to better 
the world. Education is most profitable 
when spent upon a fine capacity. 
In the short time allotted to me, I can but 
sketch briefly the far reaching effect of the 
fundamentals I have just remarked upon. 
The outcome of the whole process of ad- 
ministering the course of study and of 
teaching the subjects in classrooms, should 
affect every pupil's whole outlook on life 
and in his way in general of conducting 
himself. I am reminded here that there is a 
principle of transcendent importance that 
needs statement just here. It is this; "Mo- 
rality is more susceptible than intellect to 
environmental influence. Moral traits are 
more often matters of the direction of capa- 
cities and the creation of desires and aver- 
sions." We can not create powers and ca- 
pacities, but we can create likes and dislikes. 
And thereon hangs a tale. By skilful hand- 
ling of environmental influences, we can ef- 
fect enormously the character and skill of 
our pupils and we can also give scope to in- 
tellectual ability. 
From the standpoint of teacher and prin- 
cipal and parent, the center of attention is 
the child and not the subject. The subject 
—in fact, the entire course of study—is a 
part of the child's environment. This is one 
of the finest realizations of modern life. 
With it in mind, we are adjusting our 
course of study to meet the demands of 
each boy and girl in respect to intellect, 
character, and skill. But this is no easy 
task; on it we have just begun. But we 
must fight the good fight now, resting as- 
sured that other generations will continue 
to battle and bless us for our efforts. 
We know, even in the dim light of the 
present, that knowledge that is fruitful 
tends to result in right attitudes and that at- 
titudes determine action and conduct. I 
shall attempt to illustrate this point by a 
few excerpts from and comments upon the 
life of Joseph Conrad. In Conrad is exem- 
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plified the fact that one gets appreciations 
through knowledge. In his case, he in turn 
gave the world his appreciations; and the 
world is better for them. 
At the age of 13, Joseph Conrad wrote a 
school paper on Arctic geography, but "I 
got no mark," he says. A private tutor 
made the comment that he had been wasting 
his time reading books of travel. But a 
knack of map-drawing saved him from dis- 
grace. The Arctic did not long hold his 
vagrant spirit; Africa became an obsession. 
He devoured the narratives of Mungo, 
Park, and Bruce. He remembers penciling 
the outline of Tanganyika in "my beloved 
atlas, which, having been published in 1852, 
knew nothing, of course, of the Great 
Lakes." 
The most venerated of Conrad's boyish 
enthusiasms was David Livingstone. One 
day when his devotion was derided by his 
school fellows, he put his finger "on a spot 
in the very middle of the white heart of 
Africa" and vowed that there he would go. 
And the time came. "Eighteen years after- 
ward, a wretched little stem-wheel steam- 
boat I commanded lay moored on the bank 
of an African river." 
Conrad admits that he felt very lonely in 
the heart of the African continent. But it 
was different on ocean's expanse. At sea 
he "never lacked company, the company of 
great navigators, the first grown-ups of my 
early boyhood." In 1888, when he was mas- 
ter of a ship loading in the port of Sydney 
a mixed cargo for Mauritius, "all of a sud- 
den all the deep-lying historic sense of the 
exploring adventures in the Pacific surged 
up to the surface of my being." At once 
he sat down and wrote a letter to the own- 
ers proposing that he take his ship through 
Torres Strait, instead of by the usual south- 
ern route. The letter posted, he marveled 
at his audacity. He confessed he hadn't 
been scrupulously honest in his argumenta- 
tions. His conscience pricked him. But 
the world was the gainer in the inspiration 
that flooded the soul of Conrad. 
"What would the memory of my sea life 
have been, if it had not included a passage 
through Torres Strait, in its fullest extent, 
from the mouth of the great Fly River 
right along the track of the early naviga- 
tors." Pie apostrophizes them: "Great 
shades, all friends of my youth!" 
In one of his books we read the story of 
the typhoon. It had broken, this terror of 
the sea. "Keep facing it," said the old skip- 
per to the young mate. Reading on, ere we 
know it, the ship has become a symbol of 
the life of mankind. MacWhirr does not 
know whether the ship will be lost or not. 
Nor do we. What he does know is how he 
must act. He never loses hope. When 
Jukes tells him that the boats are gone, he 
yells back sensibly, "Can't be helped." 
Again Jukes shouts, and he hears a voice 
crying to him, as if from very, very far, 
"All right." After this manner we find 
hope and strength in life. 
Knowing how to act; putting knowledge 
to work; having the attitudes to control our 
conduct—surely our curriculum must pro- 
vide means to these ends. 
Nobody nowadays defends the curricu- 
lum solely on the amount of knowledge it 
gives. At least, nobody should. In con- 
nection with habit formation, the kind of 
discipline exercised in getting over the sub- 
jects has much influence. The old fash- 
ioned, automatic, unthinking obedience 
which is the ideal of military organization, 
and which got a firm hold on our schools, 
does not achieve the same success that a 
better discipline does. We are told that a 
special object of the schools should be "to 
develop among children and youth what is 
called in sports 'team play'; to impress all 
the pupils with the high value of co-opera- 
tive discipline, that is, of discipline imposed 
with the consent of the subjects of discip- 
line in order to increase the efficiency of 
the group, and therefore the satisfaction of 
every member in his own contribution." 
Such results are secured by singing in parts, 
producing music in band or orchestra, folk 
dancing, combining in groups to perform 
gymnastic feats, acting plays, giving de- 
scriptions of narratives before school audi- 
ences in which many speakers combine to 
produce one harmonious and consecutive 
story, and in many of the activities connect- 
ed with problem-project work. 
How important habits are! Consider how 
moral stature can be stunted, warped, or 
twisted; how early blind contacts may bring 
strong prejudices, unreasonable likes and 
dislikes, loves and hates. On the other 
hand, virtues like modesty, reverence, obedi- 
ence, persistence, and leadership can be 
crystallized into good manners and morals. 
Such crystallizations were effected in the 
life of John Gorrie. 
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In 1914, Florida placed in the Hall o£ 
Fame a statue of Dr. John Gorrie. Few 
people knew who Doctor Gorrie was, and 
many wondered why he had been given 
such great honor, although everybody in 
our country enjoys the comforts and bless- 
ings of what he did. As the inventor of the 
process of manufacturing ice, Doctor Gor- 
rie made a great gift to the world, and es- 
pecially to his native South. 
John Gorrie was bom in Charleston, 
South Carolina, October 3, 1803. After 
graduating in medicine in New York in 
1825, he settled in Apalachicola, Florida, at 
that time one of the principal cotton ports 
on the Gulf. His sympathy for the sick 
was unmeasured and he worked untiringly 
to help them. He gave his greatest efforts 
to finding a way to cool the rooms of his 
many fever patients; and in this he suc- 
ceeded so well that he became absorbed in 
the idea of manufacturing ice. In 1851, he 
patented the process of making artificial 
ice. This was the foundation of the big in- 
dustry of ice-making and cold storage to- 
day. Doctor Gorrie never received any 
profits from his invention, though he lived 
long enough to see it in wide use. 
In our course of study, we are concerned 
with the cultivation of all the specific habits 
of performing right actions, such as hon- 
esty, courage, cleanliness, and of avoiding 
wrong ones, such as injustice or cruelty. 
What counts most for morality is what the 
school gets boys and girls to do, not what it 
keeps them from doing. 
And now may I direct your attention to 
the appreciation of what is best in life. 
Seeing the beauty in art; feeling the up- 
lift in literature and history; respecting the 
truths of science; taking comfort in re- 
ligion ; seeing the good in everything—sure- 
ly we aim for just such things in our course 
of study. 
Much depends upon proper appreciations. 
Living with our family, our neighbors at 
home and far away; getting along with oth- 
ers; ruling and being ruled; giving and 
taking—in fact, the brotherhood of man as 
a living force demands of us proper appre- 
ciations of what is best in life. By means 
of appreciations, barriers of misunderstand- 
ing are broken down. 
Proper appreciations depend in large 
measure upon adequate knowledge. Hazy 
conceptions result in misconceptions, and 
vice versa. Inadequate facts bring about 
misguided actions and feelings. A thor- 
oughgoing enthusiasm depends upon appre- 
ciative understanding. Probably our courses 
of study contain, among their unessential 
and impractical topics, such misconceptions 
as that Dutch children wear wooden shoes 
and Hawaii is full of hula-hula maidens. At 
any rate, we would do well to purge our 
course of study of misconceptions, inade- 
quate facts, gross errors. 
What knowledge, then, should be secured 
from the course of study? We can best 
answer this question by considering some 
of the topics and subjects of the elemen- 
tary curriculum in their relation to guiding 
principles. 
In arithmetic, the topic of percentage is 
more important than that of interest, bro- 
kerage, or bank discount, because the prin- 
ciple involved in percentage is of much 
wider application. In geography, it is bet- 
ter to have knowledge of the relative im- 
portance of the world's workers and the 
work they do. "What is called geography 
as a formulated study is simply a body of 
facts and principles which have been dis- 
covered in other men's experience about the 
natural medium in which we live and in 
connection with which the particular acts of 
our lives have an explanation. So history 
as a formulated study is but the body of 
known facts about the activities and suffer- 
ings of the social group with which our lives 
are continuous and through reference to 
to which our own customs and institutions 
are illuminated." 
These serve as examples to lead us to the 
general truth that knowledge of principles 
is better than knowledge of mere facts. 
But when facts are given in elementary 
schools, we have fortunately adequate cri- 
teria for their selection. These find form in 
adaptation to life problems. The facts have 
been selected with care and with scientific 
precision. But you are already acquainted 
with these findings in spelling, grammar, 
arithmetic, and the social studies. Lack of 
time does not permit me to comment upon 
this phase of educational procedure. In pass- 
ing, however, let me state that the prospects 
for providing a useful curriculum are very 
bright. The work has already begun and 
the workers are carefully trained. We are 
now dissatisfied with wasting the time of 
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elementary school pupils on useless and un- 
essential material. 
In the second place, knowledge of what 
is real is better than knowledge of what is 
not real. In the application of this funda- 
mental principle to the course of study, we 
find that biography and travel deserve an 
important place in literature, and that home 
geography should occupy a strategic posi- 
tion that it so well deserves. For, in the 
appreciation of the environment, here sun- 
light, air, running water, inequality of 
earth's surface, varied industries, civil offi- 
cers and their duties are treated as instru- 
ments for extending the limits of experi- 
ence, thus bringing within its scope peoples 
and things strange and unknown. Abstract 
ideas like "plain," "seaport," "manufactur- 
ing" are made concrete and hence signifi- 
cant; relationships such as exist between 
valleys and railroads, cities and rivers, rain- 
fall and crops—these are a few of the fun- 
damental relationships needing concrete il- 
lustration. We must and can provide con- 
tact with the physical things of life. _ For- 
merly no such need existed; now it is im- 
perative. We are not going to let our pu- 
pils starve for lack of sense experiences, 
for lack of manipulation, for the materials 
that stimulate intellectual curiosity. Educa- 
tion is moving forward in large measure on 
a basis of experience in physical facts. 
School education must join the procession. 
Knowledge that is important for one to 
have in order to render useful service and 
knowledge that is of importance to human 
welfare need to be applied. Consequently 
we should emphasize knowledge that gives 
control of disease and pestilence, control of 
health, control of oneself, control of na- 
ture ; that includes the laws of co-operation 
and good will; that embraces family and 
state. These are far more important than 
the conventions of language, spelling, and 
punctuation. 
Because of this principle, we would give 
community civics precedence over fairy 
tales and fiction; safety education a place in 
the scheme; knowledge of self-protection 
and the protection of others—in short, in- 
struction in that data which best provide our 
pupils contact with social, economic, scien- 
tific, and political life. 
And in getting these contacts, we should 
remember that we are to lead our pupils 
into the court of science's princes. "We 
are only just beginning to realize that the 
great heroes who have advanced human 
destiny are not its politicians, generals, and 
diplomatists, but the scientific discoverers 
and inventors who have put into man's hand 
the instrumentalities of an expanding and 
controlled experience, and the artists and 
poets who have celebrated his struggles, tri- 
umphs, and defeats in such language pic- 
torial, plastic or written, that their mean- 
ing is rendered universally accessible to 
others." 
Everywhere, first and last impressions 
are to be clear and unconfused. To illus- 
trate by geography—getting knowledge of 
the world by having keen impressions of 
such things as Red River—great wheat 
fields; Texas—oil, picking, ginning, and 
baling cotton; Montana—mines and ore 
reduction plants; Amazon—dense forests 
and wild life. Such outstanding impres- 
sions of the world give zest to more thor- 
ough study later. Appreciations of litera- 
ture and appreciations through literature 
are but different forms of the same process. 
E. Ehrlich Smith. 
THE HOME AND THE 
SCHOOL 
THE school exists for the child and is 
the means through which the com- 
munity is assured of wholesome fu- 
ture growth. It is the means by which the 
state is attempting to provide for the fu- 
ture welfare of the individual and the group. 
The parent, the child, and the teacher form 
an inseparable triangle. The three must 
work together in close harmony and under- 
standing to secure the best results. If eith- 
er the parent, the child, or the teacher is not 
sympathetic, the education of the child in- 
evitably suffers. 
The parent must understand the school 
and be in sympathy with its aims and the 
means of attaining them; the teacher, on 
the other side, should be familiar with the 
home background to secure a better under- 
standing of the individuals whom she has 
under her charge. 
Criticisms are frequently directed at the 
schools because they do too much, and then, 
in the-same breath, they are blamed for not 
December, 1924] THE VIRGINIA TEACHER 322 
achieving the very things they were criti- 
cised for doing. No institution can be more 
perfect than the people composing it, and 
if the schools do not appear to meet the de- 
mands it is probably due, partly to the lack 
of knowledge, but chiefly because the teach- 
er, the parent, and the child are not working 
together. 
The school was brought into being by the 
people to satisfy certain needs. To show 
how true this is, let us draw a hasty picture 
of the American schools at different periods 
in our history. 
During the colonial days the family was 
the all-important economic unit. Father 
and the boys provided for the food needs by 
tilling the soil and hunting in the woods; 
shelter was secured through family effort, 
with probably a neighbor or two helping, by 
cutting logs and building a rude house. 
There were no expensive brick-layers or 
plasterers and plumbing was not dreamed 
of. The women of the family helped by 
cooking the raw products and by spinning 
and weaving the flax into cloth, or sewing 
the furs into garments. Sometimes a wan- 
dering shoe-maker spent several weeks and 
made foot covering for the family; some- 
times they had only the cured skins of ani- 
mals fashioned into moccasins. There were 
no factories and no industries, except those 
of the village smith and the grist mill. 
Neither were there movies, concerts, nor 
theatres, and even neighborly gatherings 
were few. Each family was a self-sufficient 
unit, producing, preparing, and consuming 
in accordance with its limited needs. The 
family gathered around the open hearth on 
winter evenings and developed a close and 
unified home life based upon their isolation 
and the dependence of each member of the 
group upon the other. 
These early settlers were deeply religious 
and their immediate temporal need was 
ability to read the Bible. Reading, religion, 
and all other necessary instruction was sup- 
posed to be given in the home. As early as 
1647, however, the Colony of Massachusetts 
felt that the parents were not fulfilling their 
duties toward the children and passed a law 
whereby each village was required to main- 
tain a school outside of the home to teach 
reading. Later arithmetic, or "figgering," 
was added. These were simple schools 
taught generally by people whose own 
knowledge was most elementary, and who 
used school keeping as a part-time winter 
job, working on a farm, or as a jack-of-all- 
trades during the summer. 
The schools of this period were simple in 
character because the needs of the people 
were simple, but the principle of our pres- 
ent-day public school was then established: 
that, when the home failed in its duty to the 
child and to the state—for the continuation 
of good government depends upon the in- 
telligence and education of the people-—it 
was the duty of the state to step in and 
make provision for the remedy of such fail- 
ure on the part of the home. 
During the sixties and the seventies our 
national life was still comparatively simple. 
While factory production now provided for 
certain necessities, the great period of in- 
dustrial development had not yet taken 
place, and the social life of a community 
was still quite restricted. Social life cen- 
tered about the life of the family and com- 
munity life about the church. The home, 
with its large yard, afforded children an op- 
portunity for physical exercise and play 
under the parental eye. There were 
"chores" to be done as carrying water, 
splitting wood, and working in the garden. 
Mothers had time to teach their daughters 
the art of housekeeping, and the boys gen- 
erally followed in their father's footsteps 
and learned his trade. The family life was 
deeply religious and the children were 
trained in a very strict manner. 
The community needs were very simple; 
bookkeeping and surveying were the two 
vocations for which training was demanded 
in the schools. The school work was com- 
paratively simple. In the grades, reading, 
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writing, arithmetic, and some history were 
taught; in the high schools, generally mathe- 
matics, history, and the classical languages 
and literature; in the universities, more of 
the classics, together with instruction in the 
three learned professions—the ministry, 
law, and medicine. 
During this period, too, the public schools 
were simple in character because the life 
and needs of the people and community 
were simple. 
Today we are living in a time of tre- 
mendous changes, industrial, social, and po- 
litical. The age of quantity machine pro- 
duction, the result of epoch-making inven- 
tions, has completely revolutionized the life 
that prevailed when this generation was 
young. Advances in steam and electric 
transportation and the automobile; greater 
ease in communication through the tele- 
graph, telephone, and lately the radio; fly- 
ing above the earth and traveling beneath 
the waters, have brought the widely sep- 
arated world of post civil war days closely 
together. A great world war has resulted 
in unusual conditions and its effects upon 
our manner of living will not be fully ap- 
preciated until many years have passed. 
The life we are living today is vastly dif- 
ferent from that of our fathers. We no 
longer are a group of almost self-sufficient 
families. Instead we are dependent not 
only upon our neighbors, but upon millions 
of people in all corners of the earth. Every- 
one is tied up in a series of co-operative ef- 
forts to satisfy each other's needs, and to 
profit personally by so doing. 
With the drawing together of the world 
and the advance of machine production have 
come large, congested centers of population 
in certain districts. In these cities the ease 
and the tranquility of the small town life 
of a generation past have disappeared. Liv- 
ing quarters are more cramped, the big 
yard, the common, and the open field have 
disappeared. The gas and electric stove 
has made the wood pile unnecessary. Fam- 
ilies have herded together in large buildings 
or apartments, where each has only a small 
space. The once peaceable streets have be- 
come vortexes of motor traffic, dangerous 
alike to child and adult, as the daily acci- 
dent tally shows. The automobile has revo- 
lutionized family life; intricate social activi- 
ties and organizations have replaced the old 
time neighborhood group. 
As a result of these changes man is earn- 
ing more today than ever before in history, 
and is enjoying more things. He is better 
clothed, better housed in respect to con- 
veniences, travels more, enjoys more books, 
magazines, and newspapers. Whether we 
agree that such change has been for the bet- 
ter, or whether we sigh for the "good old 
days"—we find ourselves face to face with 
a serious problem that must be solved if we 
are to continue our forward struggle. 
The school has changed to meet the new 
conditions. The curriculum has been en- 
larged; new subjects are taught and new 
aims set up. In doing so the school has 
leisurely followed the demands of the com- 
munity, and even today is still far behind 
the changes required by our changing social 
and industrial life. 
The present-day aims of the school are 
seven in number. They include: (1) the 
teaching of health education to develop a 
strong and vigorous manhood and woman- 
hood; (2) instruction in the three R's, fun- 
damental to all other work; (3) training 
for citizenship; (4) training for worthy 
home membership; (5) training for the 
proper use of leisure time; (6) ethical 
training, and (7) vocational training. 
To achieve these purposes, the new type 
of school building, with auditorium and 
gymnasium, with lunch-room and clinic, in 
addition to the regular classrooms, has be- 
come necessary. 
The school has changed because life has 
changed, and more has been demanded of 
the school as the old time family life has 
broken up. The schools will be just as 
good as the community desires them to be. 
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It is therefore of the greatest importance 
to bring parent, teacher, and child together 
in one group, each sympathetic with and 
cognizant of the other's work. 
The distracted parent says: "Excellent! 
But how can it be accomplished? We 
haven't the time." 
An agency for just this purpose has been 
developed. It is the Parent-Teacher Asso- 
ciation, an organization that holds great pos- 
sibilities for the future success of educa- 
tion. Here parent and teacher may meet 
upon mutual grounds—the welfare of the 
child. This organization provides the means 
for making the necessary contacts. 
If there is a parent-teacher organization 
in the school your children attend, join it. 
The results will repay the effort. If no such 
organization exists, gather together a few 
other mothers, and asx the principal to help 
you organize. 
You owe it to the welfare of your child 
to establish close relationships with the 
school he attends. Do not fail in this duty. 
Frank Cody. 
A LETTER TO THE ENGLISH 
TEACHERS OF VIRGINIA 
Nov. 29, 1924. 
To the English Teachers of Virginia. 
Fellow teachers: 
In my recent report of my administra- 
tion as president of the English section of 
the State Teachers' Association, made at 
Richmond Thanksgiving week, I called at- 
tention to the great need of a better organi- 
zation of our association. As things are at 
present, it is almost impossible for us to 
function as a real element in the educational 
life of the State, a fact deplorable enough 
to cry for remedy. At the same meeting I 
suggested a number of means of accom- 
plishing such a remedy, and it is of these 
means that I write you herewith. 
First, we must have a bulletin in some 
form whereby we may keep in touch with 
each other as English teachers. This bul- 
letin should constitute a clearing-house for 
the constructive ideas of our teaching force. 
It should also be the active means of com- 
municating the plans of the administration 
to the teachers of the State. 
This plan is about to be realized, for 
through the courtesy of The Virginia 
Teacher, space in each issue of that maga- 
zine will be given to the English Associa- 
tion. As president, I herewith name The 
Virginia Teacher the official organ of the 
Association and appoint as the editorial 
committee in charge of the publicity of our 
organization Mr. Conrad T. Logan, Har- 
risonburg State Teachers College; Miss 
Evelina O. Wiggins, Lynchburg High 
School, and Miss Anna S. Johnston, Wood- 
row Wilson High School, Portsmouth. 
This attempt to give the English teachers 
a bulletin is the first step in effecting a 
truly functioning organization. It is to be 
hoped that, later, when funds will have 
been provided, an independent bulletin will 
be issued, devoted wholly to the work of 
the Association. 
The second thing to be done, in my opin- 
ion, is to provide means for the teachers to 
gather and exchange ideas more frequently. 
The meeting at Thanksgiving time does a 
great deal of good, but its reach is unavoid- 
ably limited. It is impossible, of course, for 
all the teachers to meet at any one place 
then or at any other time. But we can and 
do meet at the District Conferences, and I 
am hoping that, before another year has 
passed, a regular organization of English 
teachers will be effected in each district of 
the State. Each of these district associa- 
tions should hold a yearly meeting at the 
time of the District Conference and the 
officers should see that place and time are 
provided for such meeting. Already the 
teachers of District B and District D have 
been organized, and the teachers of District 
G have taken preliminary steps toward or- 
ganization. The teachers of District B have 
held several meetings, and the president of 
District D is already preparing for the 
spring meeting. Similar activities in the 
other districts of the State will mean a bril- 
liant future for the English Section. 
One other thing must be done before we 
can really function: we must know the 
names and addresses of the teachers of the 
State and we must have their yearly dues. 
Will you not help the work along, teachers, 
by sending fifty cents, your name and ad- 
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dress to the treasurer, Miss Anna S. John- 
ston, Woodrow Wilson High School, Ports- 
mouth, Virginia? 
I call upon you, one and all, to help the 
work along. You can do so (1) by reading 
the English bulletin and calling the attention 
of the other English teachers to it, (2) by 
encouraging the formation of district as- 
sociations and attending the meetings, (3) 
by paying your yearly dues to the general 
association. 
If you will give your assistance to the 
extent just mentioned, I shall have a won- 
derful report to make at the meeting next 
November. 
Fraternally yours, 
H. Augustus Miller, Jr., 
President, English Section, 
State Teachers Association. 
VIRGINIA PUPILS SHINING 
Two poems written by pupils in Virginia 
schools are published in the October, 1924, 
issue of The Gleam, a magazine of verse 
for young people. The Gleam, it will be re- 
membered, was established more than two 
years ago and since that time it has en- 
joyed a healthy popularity in secondary 
schools, especially in the East. The only 
poem written by a Virginia pupil previously 
"making" this magazine has been "Beauty," 
by Elizabeth Grinnan, a 1922 graduate of 
the Maury High School, Norfolk. 
"Dust," presented here, was written by 
Irene Breslin, a pupil in the Warrenton 
Country School, Warrenton, Va. The sec- 
ond is "The Harp," by George Leckie, a 
1924 graduate of the E. C. Glass High 
School, Lynchburg, Va. 
Teachers of English who wish to use 
The Gleam as a means of developing inter- 
est in poetry and poetry writing should ad- 
dress Paul S. Nickerson, Box 321, Middle- 
boro, Mass. Membership in The School 
and Poetry Association costs but .00, and 
through The Gleam provides the English 
teacher with a good motive to encourage 
pupils to write verse. 
DUST 
Out on the skyline 
In the red and gold of the sunset, 
Dust—dust of the earth. 
In that divinely dying fire 
There, out on God's skyline, 
Dust—making that divine beauty 
An ecstacy of colour. Red and frold 
Dying—fading—only to live 
Again tomorrow. 
God's lesson of life—on the skyline, 
Out on the skyline—dust, 
Dust and beauty—beauty dying 
But to live again; 
Life with its dust on the skyline; 
Life, whose beauty is in the dust— 
Dust on the skyline. 
Red and gold—dying—living 
In dust. 
THE HARP 
In a dusty corner 
Of the universe, 
Man, a harp 
From whose sensitive strings 
Well harmonies 
And discords manifold. 
Infinite time: a dream. 
The harp, dispersed dust; 
But its vibrant rhvthm 
Lives and throbs 
Thru cosmic space. 
TEACH AMERICANS TO APPRECIATE 
VALUE OF MUSEUMS 
Not original sin nor innate depravity but 
defective education is responsible for the 
pitiable spectacle of the bored or unappre- 
ciative American in the European museums 
is asserted by Dr. Jno. J. Tigert, United 
States Commissioner of Education, in an 
article in School Life, a publication of the 
Department of the Interior, Bureau of Edu- 
cation. Doctor Tigert discusses the need 
of museums in an educational program and 
states that experience has demonstrated 
over and over again that the American, 
when properly prepared, will respond to the 
esthetic, the cultural, and the educational 
in the museum as readily as the European. 
Doctor Tigert believes that the museum, 
with its abundance of definite and concrete 
things, its element of wonder, its esthetic 
appeal and lure of interesting things, has a 
great advantage as an educational agency 
because of the spontaneous attention that 
naturally attaches to it. 
The state normal schools of Maryland, 
according to information received by the 
United States Bureau of Education, sent 
approximately SO per cent of their last 
year's graduates into one and two teacher 
rural schools. This supply by the normal 
schools cares for the need of the rural 
schools as adequately as for the city schools 
of the State. 
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EDUCATIONAL COMMENT 
THE RESPONSIBILITY OF THE 
SCHOOL IN THE CONSERVA- 
TION OF EYE SIGHT 
THE results of a survey conducted by 
the Eye Sight Conservation Council 
indicate an increase in the prevalence 
of defective vision among university stu- 
dents. Twenty-two colleges and universi- 
sities reported 42,275 students examined 
with the prevalence of defective vision 
varying from 15.6% to 51% and averaging 
37.7%. These conclusions were all based 
on simple visual acuity tests which were 
probably conducted more carefully and 
thoroughly than similar tests made in grad- 
ed schools. Authentic and scientifically 
correct findings, however, show that less 
than 10% of children at the average age of 
eight and one-half years have normal eyes 
and that more than 60% have errors of suf- 
ficient degree to warrant correction. The 
fact that most of errors of vision are pre- 
ventable should be of large significance to 
school people, not alone because of the dis- 
comfort to the individual, but because of 
the large economic loss to the nation that 
this particular type of defect involves. 
Moreover, if the schools do not accomplish 
more in the protection of eye sight, little 
need be expected from the industries, where 
even less attention is given to the conser- 
vation of eye sight than in the home and the 
school. 
A DIVINITY SCHOOL IS ALSO A 
SCHOOL OF RESEARCH 
REASSURING news comes from the 
University of Chicago, that theology 
may be reckoned among progress- 
ive sciences. President Ernest DeWitt Bur- 
ton, in his recent address at the cornerstone- 
laying for the new Theology Building, said 
that the University Divinity School is not 
only a professional school, but a school of 
research in the realm of religion, thus testi- 
fying to the conviction that scholars are not 
at the end of their discoveries in this sphere. 
"The last generation," President Burton as- 
sures us, "has seen great progress in the recog- 
nition and acceptance of the thought that the- 
ology has the same right and duty to make 
progress by research as astronomy or geology. 
Relatively to our knowledge of them, the stars 
and the earth and religious experience are all 
fixed. Absolutely they are not fixed, but are con- 
stantly changing and our knowledge of them_ is 
increased not only by a study of their past, which 
is unchangeable, but of those changes which go 
on under our eyes." 
MOVING PICTURES AND CULTURE 
THE use of educational and scientific 
films has been given considerable im- 
petus recently by a report from the 
Committee on Intellectual Co-operation of 
the League of Nations. In the opinion of 
this Committee moving pictures "may exer- 
cise a very fruitful influence on the develop- 
ment of culture." This Committee looks 
with favor on the convening of an inter- 
national congress for the purpose of study- 
ing the scientific, artistic, and educational 
interests involved in the development of the 
cinema. One of the important outgrowths 
will probably be the publication of an in- 
ternational catalog of scientific films. The 
possibilities of moving pictures for legiti- 
mate uses is so great that it seems unfor- 
tunate so little attention has been paid to 
them by educators; hence, the efforts of the 
League of Nations Committee ought to re- 
ceive the commendations of all who ap- 
preciate the difference in the "movie" as 
customarily presented to young people and 
the tremendous educational opportunities it 
may offer. 
A course in the unification of the kinder- 
garten and the first grade is given by Johns 
Hopkins University as a part of its service 
to elementary teachers. 
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WHERE DO YOU STAND ON THE 
CHILD LABOR AMENDMENT 
THE fight over this movement is on. It 
will be one of the bitterly fought bat- 
tles in American Constitutional his- 
tory. In the white light of the struggle our 
opinions will be measured by the eternal 
principles of truth, justice, equality, and 
human liberty. The methods of the opposi- 
tion are intrigue, prejudice, and misrepre- 
sentation—the very things against which 
education should stand like the Rock of 
Gibraltor. Let everyone who is trying hon- 
estly to make up his mind on this great 
problem ask the following questions of 









the problem. Has any honorable 
citizen anything to fear by grant- 
ing to Congress authority to deal 
with a recognized National evil? 
Were it adopted, have we reason 
to believe Congress would go fur- 
ther than the standards of the two 
child labor laws that have been 
enacted and acknowledged to be 
good, although declared unconsti- 
tutional ? 
Joy E. Morgan. 
Who are the friends of the meas- 
ure? What are their motives ? 
Who are the enemies of the meas- 
ure? Were they not also the 
enemies of compulsory school at- 
tendance? What are their mo- 
tives ? 
Where did you get your facts? 
Just what do you mean by "States' 
rights" ? Would you put States 
rights" above human rights ? 
Is it good American citizenship to 
try to create a lack of faith in 
the Federal Government? Has it 
been less efficient and high-minded 
than the State governments ? 
Would you exempt from military 
service to the Nation in time of 
war the men who as children the 
Nation denied an opportunity for 
a fair start in life? 
Do you think it is possible under 
present conditions to confine to 
the State of its origin the bent 
and broken human life that the 
exploitation of children leaves in 
its wake ? 
Do you believe that mature men 
and women should be required to 
compete with the commercially 
exploited labor of children? 
Have you read the proposed 
Amendment itself? It does not 
prohibit child labor, but merely 
gives Congress power to deal with 
CURRENT EDUCATIONAL 
PUBLICATIONS 
THE CHURCH AS AN EDUCATIVE 
FORCE 
Nationalism and Religion in America, 1774- 
1789, by Edward Frank Humphrey. Boston: 
Chipman Law Publishing Company. 1924. Pp. 
S36. 
From the beginning of American history down 
to within recent times the ministry has played a 
large part in the shaping of American policies. 
This influence of the Church as a factor in Amer- 
ican history has been recognized by historians, but 
has never received the emphasis it should have. 
Historians in reviewing American history have 
stressed different factors as being the "main- 
spring" of different periods, ranging all the way 
from the influence of individual men to economic 
causes, which are stressed today; but in no case 
has the pulpit been stressed as an educative force 
in American ideals. Yet we know that die min- 
istry until recent times has freely voiced its opin- 
ion in political matters from the pulpit and has 
just as freely been consulted by government offi- 
cials on matters of State. _ . . 
Histories have been written on religion in 
America, but they either contain an inadequate 
treatment of the subject or are written from a de- 
nominational point of view. Professor Humph- 
rey has considered the part played by religion in 
the creation of American nationalism. 
In the Introduction to the book he points out 
very emphatically the need for such a work. In 
Part I he considers the action of the various 
churches in their contributions to the political in- 
dependence. He takes up each denomination and 
considers the stand of that denomination in re- 
gard to independence. In Part II, his problem 
is the study of the nationalization of the church- 
es and the influence which this process had in the 
creation of a national American conscience. He 
deals with the problem from_ the view of each 
church, but does not answer it in a satisfactory 
manner. In Part III, he deals with the problem 
of State and Religion. . 
The book is valuable chiefly because it calls at- 
tention to the need of histories showing the in- 
fluence of the Church on American history. 
J. N. McIlwraith. 
i ' 
I'. bL 
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AN OUTLINE FOR SHAKESPEARE 
Outline Guide to Shakespeare, by Paul Kauf- 
man. New York: The Century Company, 1924. 
Pp. 326. $1.75. 
Interest in Shakespeare as poet and playwright 
increases with the passing years. The tercenten- 
ary of his death (1916) and of the publication of 
the First Folio (1923) was but a signal for more 
zealous study than before of his works. The un- 
precedented demand, therefore, of teachers, schol- 
ars, and general readers for information that 
would throw light upon the plavs from any angle 
has been met in a measure by the publication of 
many useful books. Every scrap of information, 
new or old, has been studied again and again. 
But information about the poet's life and his 
work is so voluminous, so widely scattered, and 
often so disconcerting to general readers that 
much of it is either unavailable or unusable. "The 
time has come, therefore," asserts Doctor Kauf- 
man, "to assemble in comprehensive outline form 
abstracts and analyses which will serve to guide 
the study of Shakespeare." 
This little guide to the study of the poet and 
his works contains more useful information on 
this big subject than any book of similar size yet 
published. Indeed it is astonishing to find so 
much packed within so narrow a compass. The 
subject is divided into eighteen chapters; There 
are facts and inferences about the poet's life, and 
documentary evidence to support most of them; 
brief, concise synopses of the plays; a literary 
and historical outline of Shakespeare's age; 
sketches of Shakespearean actors; and a compre- 
hensive bibliography for the study of Shakes- 
peare. Sources of the plays, time analyses, metri- 
cal analyses, grammar, pronunciation, vocabulary, 
and eleven illustrations make up this handy and 
useful guide. 
The book commends itself alike to scholars and 
to general readers, because the subject is mastered 
in brief, thorough, and comprehensive manner. 
To those who have not ready access to some of 
the more extensive studies, this guide is indis- 
pensable. 
C. H. Huffman. 
A COLLECTION OF HIGH SCHOOL 
VERSE 
Glimpses—A National Anthology of Second- 
ary School Verse for 1923. Edited by Paul 
Sumner Nickerson. Middleboro, Mass.; Am- 
brose Press, Inc. Pp. SO. $1.00. 
For the past three or four years the best poetry 
written by high school children all over the coun- 
try has been collected and published by Paul 
Sumner Nickerson, principal of the Middleboro 
High School, in a little bi-monthly magazine 
called The Gleam. The superior quality of this 
verse seemed to justify a more permanent form, 
so as an experiment, Mr. Nickerson has published 
an anthology of school verse for 1923, with the 
hope that an annual publication may make a place 
for itself. 
The sixty selections which are included in this 
remarkable collection are representative of twenty 
different states and embrace many more different 
themes. In this little book we hear the voice of 
the country, the city, the sea, the mountains, and 
the plains. Most of the poems are lyrical in form 
and surprising in style and depth of thought. 
Much of it is free verse, but ingenious rhyming 
schemes also abound. Color, youth, joyous free- 
dom, and that feeling of beauty which is so 
poignantly sweet to the adolescent pervade the 
whole volume. One sometimes wonders while 
reading, with how many embryonic Edna St. 
Vincent Millays, Richard Le Galliennes, and Wal- 
ter de La Mares one is becoming acquainted. 
In his introduction Mr. Nickerson says that the 
function of Glimpses and The Gleam "is not the 
manufacturing of poets, but the broadening, deep- 
ening, and refining of young lives at an impres- 
sionable age through stimulating a more general 
appreciation of poetry." This recognition of ef- 
forts made by children is one of the very best 
ways to stimulate a general appreciation of poetry. 
Many high schools all through the country are 
finding so much pleasure and inspiration in both 
the monthly magazine and Glimpses that it seems 
that every teacher of vitalized modern English 
in the upper grades and high school should have 
this small volume on her desk. 
Mamie Omohundro. 
IMPROVEMENTS IN SPELLING 
Individual Speller, by Carleton W. Washburne. 
Yonkers, N. Y.: World Book Co. 1924. Pp. 80. 
Supervised Study Speller, by Willard F. Tidy- 
man. Yonkers, N. Y.; World Book Co. 1923. 
Pp. 128. 
Mr. Washburne's Individual Speller is all that 
the name implies—a plan for teaching the indivi- 
dual to spell, with particular directions for its use. 
The accompanying guide for the teacher shows 
how to check on the progress of each pupil and 
how to manage the review at regular intervals. 
Since only the most frequently used words are 
included, the list is short enough to be taught in 
grades three, four, five, and six with comparative 
ease. Time is left, then, for each child to learn 
to spell the words not in the list, but which he 
needs in writing. The blank space left for re- 
cording such words is the outstanding feature of 
the book. 
Dr. Tidyman's book contains a scientifically se- 
lected list of 3,250 words grouped according to 
difficulty for use in the first seven grades. There 
is a "standard" test provided by which the spell- 
ing ability of a class may be measured at the end 
of each half-year. 
In addition to exercises for following correct 
study habits, the author has prepared specific di- 
rections for the pupil's use in studying. 
Marie Alexander. 
A STANDARD TEXTBOOK REVISED 
New Biology, by W. M. Smallwood, Ida L. Rev- 
eley and Guy A. Bailey. New York: Allyn and 
Bacon. 1924. Pp. 762. $1.60. 
This volume presents the fundamental functions 
of living things in so simple and clear a manner 
that any high school child may understand it and 
enjoy reading it. 
It aims to give the pupil a general notion of the 
plant and animal world, by studying a few typical 
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forms, including the way in which these organ- 
isms live, their relationship to one another, their 
dependance upon the physical world, and man's 
power to control them. The practical and econo- 
mic aspects are stressed throughout. 
The book is replete with illustrations which are 
an organic part in the presentation of the subject 
matter. Thirteen portraits of prominent biologists 
are shown, including a brief description of the 
life and work of each. Other interesting features 
are the projects, field and laboratory work sug- 
gested, outlines, summaries, and references given 
at the end of each chapter and the glossary at the 
end of the book. It is an attractive book, made 
to endure pupil use. 
New Biology may be used in the ninth and 
tenth grades of junior and senior high school and 
in the first and second year of the four-year 
high school. 
Bertha Wittlinger. 
NEWS OF THE COLLEGE 
AND ITS ALUMNvT 
NEWS OF THE CAMPUS 
Athletics have been in a state of vocifer- 
ous activity during the past month, owing 
chiefly to the keen rivalry which has devel- 
oped between the various classes. Particu- 
larly have the class basketball games been 
accompanied by abundant excitement. 
When the Freshmen beat the Juniors the 
week before Thanksgiving by a score of 39 
to 33, spectators saw one of the best played 
games of the season. A week later the 
Sophomores beat the Juniors still more de- 
cisively by a score of 50 to 35. The final 
game on November 29 was the Sophomore- 
Freshman contest, which was the peppiest 
of them all. The gym was in gala attire 
and the rooters were "pepped to the limit." 
The Freshman team made the first score 
and kept ahead for more minutes than the 
Sophomores liked. At the end of the half, 
the Sophomores were ahead 10-14. The 
Sophomores tightened up in the second half, 
but were not able to prevent the Freshmen 
scoring. The final score was 21-13. 
Following the class games Mrs. Johnston 
made up the Varsity squad and arranged 
for the training tables. The Varsity sched- 
ule has not yet been completed, but ar- 
rangements have been closed for one game 
which bids fair to arouse special interest— 
a game with the girls' team of the George 
Peabody College for Teachers, at Nash- 
ville, Tennessee, on February 19. Those on 
the squad are: Centers—Blanch Clore, 
Frances White, Doris Kelly, Virginia Har- 
vey, Ruth Nickell, and Helen Bargamin; 
Guards—Mary Miller, Sadie Harrison, Lor- 
raine Gentis, Virginia Jackson, Carolyn 
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Weems, and Phyllis Jones; Forwards—Jes- 
sie Rosen, Wilmot Doan, Elise Taylor, 
Mary Phillips, Thelma Hager, and Virginia 
Turpin. 
On the hockey field teams were not or- 
ganized by each class. Only the one class 
game was played, and that was between the 
Sophomores and Freshmen on Saturday, 
November 22, when the Sophomores won 
by a score of 9-0. This game had been 
preceded one week by Harrisonburg's first 
intercollegiate hockey game, played with 
the girls of Westhampton College. Here, 
on a slippery field and between cold show- 
ers, Harrisonburg was defeated by a score 
of 4-1. 
Harrisonburg's captain was Ruth Fer- 
guson, a native of Bristol, England; com- 
ing from a land where hockey is a favorite 
sport, Miss Ferguson made interesting 
"news" for the city papers, and her picture 
appeared in Richmond, Roanoke, Norfolk, 
and Baltimore newspapers, as well as oth- 
ers. 
The presence here of thirty-five foreign 
students of Teachers College, Columbia 
University, made of Armistice Day—No- 
vember 11-—a red-letter occasion, for repre- 
sentatives of five nations spoke at our as- 
sembly exercises and their physical pres- 
ence brought out strikingly the thought of a 
day when, through education, sweet reason- 
ableness may prevail and swords may be 
beaten into plowshares. 
The visitors, many of them distinguished 
educators in their own countries, were given 
their first taste of this country through the 
bounty of the International Institute of 
Teachers College. Countries represented in 
the party were India, Russia, Australia, 
Arabia, China, Korea, Japan, Poland, Bul- 
garia, Austria, Czecho-Slovakia, Porto 
Rico, Mexico, England, and France. 
The visitors were in Harrisonburg as 
members of a party conducted by Profes- 
sor Thomas Alexander, of Columbia Uni- 
versity, and visited also the College of Wil- 
liam and Mary, the University of Rich- 
mond, and the University of Virginia. Af- 
ter spending the morning in the local train- 
ing school, the students were entertained at 
luncheon by the Harrisonburg Rotary Club 
and later visited the Shenandoah Caverns. 
Returning to Harrisonburg in time for din- 
ner, they joined the student-body in the 
dining room, and afterwards went to the re- 
ception room of Alumnae Hall, where they 
met representative students and members of 
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the faculty who had formerly attended 
Teachers College, New York. 
A few days earlier the District G Confer- 
ence of the State Teachers Association had 
been held in Harrisonburg. Heretofore, 
this meeting has taken place in the spring, 
usually at the end of the second quarter, 
when accommodations have been easily 
available for visitors because of the num- 
ber of students who were visiting their 
homes. With the change of date to the fall, 
it was impossible for the college to pro- 
vide for visitors; but this did not prevent a 
large attendance. In fact, the conference 
was the largest and most successful ever 
held here, according to general agreement. 
Dean W. J. Gifford, as vice-president of the 
District G teachers, was in charge, and had 
arranged an excellent program. Next year's 
meeting was scheduled to be held at the 
same time, going to the Handley Schools at 
Winchester. 
November assembly programs have been 
unusually interesting. In a straw vote on 
November 3—with less accuracy than the 
Literary Digest could claim—the students 
voted, 381 for Davis, 91 for Coolidge, and 
5 for LaFollette. Supt. G. L. H. Johnson, 
of Staunton, talked November 7 on the im- 
portance of Virginians' knowing their state, 
not only its past glories, but its present 
needs. During Children's Book Week, an 
interesting program was prepared by Miss 
Mamie Omohundro, in which five of her 
pupils reported on their favorite books. 
American Education Week was observed 
with talks by John C. Myers, Superintend- 
ent of Schools of Rockingham County; 
Miss Sarah Furlow, of the music depart- 
ment, and Guy E. Weeks, Harrisonburg's 
director of athletics. The Rev. Walter Wil- 
liams, rector of the Harrisonburg Episco- 
pal Church, and the Rev. Dr. W. S. Gruver, 
pastor of the United Brethren Church, both 
recounted impressions gained during recent 
trips abroad, speaking on November 24 and 
26, respectively. The Williams Colored 
Singers gave an enjoyable entertainment on 
Friday after Turkey Day. 
THE RICHMOND BANQUET 
To Harrisonburg folk Thanksgiving week 
would not be complete or entirely happy 
without the annual banquet which the Rich- 
mond chapter of alumnae have arranged for 
a number of years past. Many of our "old 
girls" as well as representatives of our fac- 
ulty always attend the Thanksgiving con- 
ferences at the capital city, and the climax 
of reunion is reached when they all meet 
together for a meal, which is always seas- 
oned more with sentiment than with salt. 
This year the feast was held in the Blue 
Room of the Hotel Richmond. About one 
hundred were present, and everybody vot- 
ed the occasion a great success. Margaret 
Herd, president of the Richmond chapter, 
after Mr. Duke had said grace, requested 
Mr. Johnston to act as toastmaster. The 
latter called on the different alumnse pres- 
ent to rise, one after the other, and state in 
a sentence who they were, when they left 
Harrisonburg, and where they are now lo- 
cated. 
President Duke, when speaking to the 
company, told especially of the valuable 
services rendered to the college by alumnae 
on certain important occasions in recent 
months, of the enlarging faculty at Blue- 
Stone Hill, the expanding courses of study, 
new buildings, and new plans. 
Miss Gunther of Teachers College, New 
York City, when introduced, responded in a 
most happy spirit, emphasizing the values 
that are realized by school people in the ex- 
change of acquaintances and ideas. 
Dr. Thomas Alexander, also a guest from 
Columbia University, referred to his recent 
visit to Harrisonburg, with an advanced 
class representing nearly twenty different 
nationalities, and the outstanding impres- 
sions received on that occasion. He assert- 
ed that the two things that his class seemed 
to notice most at our school was the re- 
ligious spirit and the fine results of educa- 
tion for women. 
Gertrude Bowler, rising superior to all 
disasters (hot coffee, icebergs, and "such"), 
declared that one of the finest things she 
associates with Harrisonburg is the good 
comradeship between teachers and students. 
A telegram of good will and good wishes 
from the North Carolina chapter, signed 
by Carraleigh Jones, was read and roundly 
applauded. _ 
The meeting was brought to a lingering 
close by the singing of "Blue-Stone Hill" 
and "Auld Lang Syne." Everybody went 
away with the hope of being present again 
at next year's meeting. 
The following alumnse and guests were 
present at the banquet: 
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Lillian V. Gilbert, Marjorie B. Ober, Lu- 
cille F. Keeton, Mary E. Morgan, Blanch 
Ridenour, Lillas Greenawalt, Louise Green- 
await, Mary Stephens Blackwell, Virginia 
Drew, Sadie Rich, Rebecca Gwaltney, Gen- 
evieve Warwick, Minnie Louise Haycox, 
Winifred Banks, Aline Anderson, Sally 
Loving, Una Lewis, Mary Ayres, Constance 
Kibler, Mildred Wysong, Vergie Hinegard- 
ner, Ame Garthright, Katharine Bare, 
Charline Goode, Mazie Aistrop, Mrs. Louise 
McCormick Johnson, Coralease V. Bottom, 
Sarah Tabb, Marjorie Bullard, Margaret 
Seebert, Frances Tabb, Katherine Reaguer, 
Henry A. Converse, Caroline Lay Converse, 
Agnes Stribling Dingledine, Raymond C. 
Dingledine, Jean B, Nicol, Emma V. Winn, 
Daisy McEnally, C. T. Logan, Katherine 
M. Anthony, Lucy Gage, Lucile C. Duke, 
James C. Johnston, Margaret M. Herd, 
Samuel P. Duke, Thomas Alexander, Juliet 
Coffman Chiles, Emma H. Gunther, Doris 
Hedrick, Helen Anderson, Margaret Funk, 
Gladys Lee, Josephine Towler, Louise Har- 
ris, Elizabeth Collins, Helen M. Richard- 
son, Elizabeth Franklin, Rebecca Kearlott, 
Gertrude Bowler, Leloise Edward, Marion 
Nesbit, Ada Lee Berry, Bessie Scoggin, 
John W. Wayland, Anna Cameron, Loudelle 
Potts, Margaret Lacy, Lois Barnes, Nelie 
C. Phillips, Marie E. Kilby, Maria C. Dove. 
SUMMER CAMP IMPORTANT STEP IN 
EDUCATION 
Learning the joy of climbing hills, explor- 
ing forests, swimming in lakes and streams, 
viewing clear, colored sunsets, and feeling 
the joy of stretching the mind as well as 
the body are experiences of children at 
summer camps described by Marie M. 
Ready in the October number of School 
Life, a publication of the Interior Depart- 
ment, Bureau of Education. 
Indorsing the Massachusetts plan for 
placing in summer camps all underweight 
children within ten years, Miss Ready ad- 
vocates the Camps as of great value in the 
development of mind and body, and quotes 
Doctor Eliot of Harvard as saying that the 
organized summer camp is the most impor- 
tant step in education that America has 
given to the world. 
Eight years ago Bible study for credit 
was authorized in Virginia high schools by 
the State Board of Education. The en- 
rolment in the course has increased in that 
time from 27 in thp first year to 933 during 
the past year. 
A PRAYER 
By Benjamin De Casseres 
ALL rational pleasure is prayer; 
all sincere work and effort are 
prayers; all exaltation in the 
presence of beauty is prayer; all as- 
piration is prayer. 
Prayer is an uplifting, a rising of 
the soul toward the object of its de- 
sire, an elevation of instinct. 
All sincere thought is prayer. The 
doubts of skeptics are prayers, though 
they themselves would repudiate the 
term. 
All strength that tends to elevate 
and glorify man is a prayer. 
There are other modes of praying 
than with the lips. Galileo prayed 
with a telescope. Columbus prayed 
with a ship. Franklin prayed with a 
lightning-rod. 
Knee-praying seems a puny thing 
when once we feel that the forests are 
the eternal fanes of nature; or when 
we stand on a mountain top, that ever- 
lasting natural altar; or when we 
bathe in sunlight, that incalculably 
aged censor. 
Amid these natural objects awe, ad- 
miration, a sense of infinite force, of 
infinite life, of a duration that is eter- 
nal, sweep through us in waves, leav- 
ing us humiliated with the sense of our 
own nothingness at the same time that 
it brings something of intellectual 
pride that we are part of that Hidden 
God. 
All sublime emotion is prayer. A 
poem, a painting, a great essay, a beau- 
tiful face, the wreathing of a vine 
around a window, all exalt, generating 
wonder, amazement, and thankfulness. 
Meanness, lying, cowardice, double- 
dealing, these are all blasphemies; they 
offend the dignity of the soul, and de- 
base you in your own eyes. The blas- 
phemies of the mouth are laughed 
away in the winds. They mean noth- 
ing. But the blasphemies of vile ac- 
tions set in motion forces that must be 
combated through all time. 
Man prays when he least knows it. 
The normal evolution of prayer is 
from the lip to the deed, from bare 
utterance to strong action. 
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UNIVERSITY EQUIPMENT NECESSARY 
FOR MEDICAL RESEARCH 
"Individuals as a rule have not the means 
nor the equipment to do research in medi- 
cine" and "the great continuous advance in 
medical science in the past 90 years has 
been made by organized laboratory effort, 
most of it carried on in the universities of 
Europe and America" is the opinion of 
Tames F. Abel in a recent number of School 
Life. 
In his presentation of profitable research 
in universities Mr. Abel mentions Pasteur 
with his long career of brilliant discoveries ; 
Lister, the founder of modern surgery; 
Behring, the discoverer of tubercule bacillus 
and the cholera spirillum; Liebig, the foun- 
der of organic chemistry and discoverer of 
chloroform, chloral, and aldehyde; Hender- 
son, Banting, and many others as among 
the long list of professors who have given 
freely to the world the best of their thought. 
POSSIBILITIES AND VALUES OF 
OUTDOOR RECREATION 
An educational program outlined at a 
recent meeting of the Advisory Council of 
the National Conference on Outdoor Rec- 
reation included the following objectives; 
To teach the public the full possibilities and 
values of outdoor recreation; to establish 
outdoor play, physical education, and na- 
ture study in the outdoors and in natural 
history museums; and to encourage the nec- 
essary augmentation of educational facili- 
ties for the training of recreation superin- 
tendents and supervisors, playground direc- 
tors, park administrators, foresters, and 
others, in the technical requirements of or- 
ganized recreation and forms of land man- 
agement related thereto. 
NEARLY THREE-QUARTERS OF A 
MILLION TEACHERS 
The total number of public-school teach- 
ers in the United States in 1923 is estimat- 
ed by the Bureau of Education to have been 
729,426. This estimate does not include 
superintendents, supervisors, and principals. 
Forty-three per cent of these teachers, or 
approximately 313,805, are classed as rural 
teachers. In this classification rural is in- 
terpreted to include open country, country 
villages, and towns not maintaining inde- 
pendent city systems. 
BETTER LIBRARIES FOR TENNESSEE 
RURAL SCHOOLS 
Establishment of school libraries is ac- 
tively promoted by the Tennessee State De- 
partment of Education. The director of 
State library extension is also chairman of 
the committee on children's reading of the 
Tennessee Parent-Teachers' Association, 
and she is making a comprehensive inquiry 
to determine how many schools have librar- 
ies and what kind of books they have. A 
copy of "The First Twenty-five Books to 
Buy for a Rural School," prepared jointly 
by the American Library Association and 
the National Education Association, has 
been supplied to every rural school in the 
State. 
LOS ANGELES CHILDREN TAUGHT USE 
OF BOOKS 
Every child in Los Angeles upon enter- 
ing the third grade is taught how to bor- 
row books from the library and how to 
take care of books. The children's librar- 
ian visits each third-grade room and ex- 
plains to the pupils the use of the library. 
Her aim is to arouse an interest in reading 
and teach the children to care for the books. 
Following this a letter is written to the par- 
ents urging their cooperation in the correct 
use of the library. In addition a leaflet, 
entitled "How to Borrow Books," is dis- 
tributed among the library's patrons.— 
School Life. 
An hour point system has been installed 
at Pennsylvania State College which prac- 
tically raises the scholastic graduation re- 
quirement standards 10 per cent. Each 
student during his four years must gain 
grades exceeding the passing mark to com- 
pare favorably with the total number of 
credits in his course. Low marks must be 
offset by higher grades in other subjects, 
and the average student must give more at- 
tention to studies in order to win a degree. 
That every one-teacher school and every 
graded school add each year to its library 
the book that receives the John Newberry 
medal is a suggestion strongly indorsed by 
the American Library Association. This 
medal is given annually to the author of the 
book regarded as the most distinguished 
contribution to American literature for chil- 
dren. 
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WHAT A GOOD CITIZEN SHOULD 
BE AND DO 
A good citizen is one who has a sense of 
civic responsibility, duty, and privilege. He 
spends part of his leisure time reading cur- 
rent events and in discussing with others, 
the administration. He will not unjustly 
criticize, or praise unworthily, the party in 
power because he does or does not belong to 
that party. 
A good citizen is one who always votes 
and votes for what he believes. He assists 
in fighting corrupt politics. He places prin- 
ciple above party. 
The good citizen should have sufficient 
education to read, write, and understand the 
topics of the day. He should be sufficiently 
prosperous not to depend upon the public 
for charity, but to aid in any philanthropic 
work. 
A good citizen will encourage good 
schools, public libraries, playgrounds, and 
parks. Thus, he will help others to develop 
physically, mentally, and morally. A liberal 
education is essential to democracy. 
Briefly, a good citizen is intelligent, con- 
scientious, energetic, and charitable to all. 
Marie Brown. 
The committee on recommendations of 
the Northeast Missouri State Teachers 
College, at Kirksville, reports $1,205 as the 
average salary of the 201 teachers it placed 
last year. Training in a recognized institu- 
tion pays. The average salary of those hold- 
ing "the 30-hour certificate" was $1,020. 
Those holding the 60-hour, the 90-hour, and 
the 120-hour (with bachelor's degree) di- 
plomas received an average salary of $1,126, 
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ed, but was rewarded at the last commencement 
exercises with several other prizes and medals 
as well. 
E. EHRLICH SMITH is professor of .education 
at Randolph-Macon College. He is author of 
Teaching Geography by Problems and The 
Heart of the Curriculum. 
H. AUGUSTUS MILLER, JR., was re-elected 
president of the English Section of the State 
Teachers Association at the recent meeting in 
Richmond Thanksgiving week. Mr. Miller is 
the head of the English department of the Pe- 
tersburg High School. 
JOHN N. McILWRAITH, C. H. HUFFMAN, 
MAMIE OMOHUNDRO, MARIE ALEXAN- 
DER, and BERTHA WITTLINGER are all 
members of the faculty of the State Teachers 
College at Harrisonburg. 
E PROTECT YOU. We are big enough to take care of your wants. If 
' ' you see anything advertised by any firm in the Valley of Virginia, we be- 
lieve we can furnish it for the same price—or less. Send us the advertisement 
and we will see that you get it through our Mail _ 
Order Department. Write us for prices and IV a yV oUIN O 
samples. Special prices to the. Faculty and Nor- _ , . . . r 
mal Students. Harrisonburg, Va. 
DR. W. H. BAUGHER 
DENTIST 
Harrisonburg Virginia 
DR. WALTER T. LINEWEAYER 
DENTIST 
Peoples Bank Building 
HARRISONBURG, VA. 
Phones: Office, 85; House, 8S-M 
BURKE & PRICE 
FIRE INSURANCE 
Harrisonburg, Va. 
National Bank Bldg. Phone 16 
S. BLATT 
FINE MERCHANT TAILOR 
Cleaning Dyeing Pressing 
East Market Street Harrisonburg, Va. 
E. R. MILLER, M. D. 
Practise Limited to 
Eye, Ear, Nose and Throat 
Second Floor Sipe Bnilding PUnniac I Office 416 
Opposite First" Nat'l Bank A llOIlCb f Res. 416M 
GET ACQUAINTED 
With Our Shoes and Our Service 
YAGER'S 
The Areh Preserver Shoe Store 
WALTER TROBAUGH 
"The Home of Things Electrical" 
Curling Irons, Boudoir and Bed Lamps, Irons, 
Percolators, Etc. 
Masonic Building S. Main St. 
CANDYLAND 
Home Made Candy and Ice Cream 
Soft Drinks 
We Serve and Pack Lunches 
Spottswood Building S. Main St. 
OUR CONTRIBUTORS 
EUSTACE WINDES is a specialist in the field 
of rural education in the U. S. Bureau of Edu- 
cation. 
CARRALEIGH JONES is a teacher of home 
economics in the Mooresville High School, 
Moorcsville, N. C, having received her bach- 
elor's degree from Harrisonburg in June, 1924. 
THERESA D. HODGES is the librarian of the 
Wm. R. McKenney Free Library of Petersburg. 
A Southerner by birth, Miss Hodges has had 
library experience in various northern cities, 
among them Detroit. 
JANET HOUCK is a pupil of the Harrisonburg 
High School. She received not only a prize 
from the Kiwanis Club for the essay here print- 




you have a professional interest in English, 
you are loyal to your state association, 
you want to grow as an English teacher, 
you wish to know of the new books in the field, 
you care for English "shop talk," 
Read 
The Virginia Teacher 
Official Organ of English Section, State Teachers Association 
All accredited high schools and all colleges in Virginia receive The Virginia 
Teacher in their libraries. 
0 
0 
you may want a copy of your own. 
you may think 75 cents thus spent a wise investment. 
you may wish to clip this coupon now! 
If you prefer to include both payments in one check, send $1.25 to Miss Anna S. 
Johnston, Treasurer, Woodrow Wilson High School, Portsmouth, and 
she will forward 75 cents to The Virginia Teacher. 
Enclosed find 75 cents for the first six is- 
sues of The Virginia Teacher, 1925, in 
which a special department will be main- 




To Clyde P. Shorts, Circulation Manager, 
The_ Virginia Teacher, Harrisonburg, 
Virginia. 
Enclosed find 50 cents for dues to the En- 






To Miss Anna S. Johnston, Treasurer, 
Woodrow Wilson High School, Ports- 
mouth, Virginia. 
THE VIRGINIA TEACHER 
JOS. NEY & SONS CO. 
The Best Department Store in 
HARRIS ONBURG, VA. 
D. C. DEVIER'S SONS 
Reliable Jeweler 
HARRISONBURG, VA. 
THE STA-KLENE STORE 
A COMPLETE LINE OF FANCY 
GROCERIES, FRUITS and 
VEGETABLES 
LINEWEAVER BROS., INC. 
Phones 122 & 195 Harrisonburg, Va. 
EAT MORE 
IMPERIAL 
THE CREAM of all ICE CREAMS 
Manufactured in 
Harrisonburg, Va. 
and sold by all leading Ice Cream 
dealers throughout the 
Shenandoah Valley 
Your Prosperity is Important to This Bank 
We want every member of this community to prosper. 
Even though you may do no business with us direct, your prosperity is an 
advantage to the community and consequently to us. 
If we can help, with advice or service, please remember that we are cheer- 
fully at your command. 
You may correctly count us YOUR FRIEND. 
The Rockingham National Bank 
Harrisonburg, Virginia 
THE VIRGINIA TEACHER 
The State Teachers College 
HARRIS ONBURG, VIRGINIA 
(Formerly The State Normal School for Women) 
IN THE SHENANDOAH VALLEY 
Regular Session 1924-1925 Summer Term 1925 
One year course for Elementary Cer- 
tificates Review Courses for 1st and 2nd grade 
Two year courses for Professional certificates (both terms) 
Certificates 
Four year course for B. S. degree and Courses for renewal of certificates 
Professional Collegiate Certifi- 
cate. Courses for Elementary Certificates 
Second quarter begins January 5, 1925 
Primary Grades 
COURSES FOR TEACHERS 
of Grammar Grades 
Kindergarten and Primary Grades 
Grammar Grades Regular Professional College Courses 
High Schools and Junior High Schools Special and Advanced Courses in 
Smith-Hughes supported Home 
Economics Department for specialists 
Home Economics 
in this field 
Special Departments of Music and 
Open to both men and women 
Expression 
Student Service Scholarships While improving your professional 
Loan Funds equipment, enjoy a summer in the 
Early registration advised mountains. 
Member American Association of Teachers Colleges 
For further particulars apply to SAMUEL P. DUKE, President. 
